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PART A – INTRODUCTION TO THE #ME#US#NOW RESEARCH REPORT  

INTRODUCTION  

This document represents the first project result produced under the Erasmus+ project “#me#us#now - Raising 

awareness and self-efficacy of low-qualified young people in Vocational Education and Training concerning 

climate change and sustainability”.  

The #me#us#now project aims to change our current climate situation to include everyone, in order to 

counteract the effects of climate change in a sustainable and participative way based on common green goals. 

The #me#us#now project was financed by the European Commission through the Erasmus+ programme (Project 

N° 2021-2-AT01-KA220-VET-000047962), and is implemented by five European partners, namely:  

1. Jugend Am Werk Steiermark GMBH – Austria (Project Co-ordinator); 

2. E.N.T.E.R. GMBH – Austria;  

3. Ikaslan Bizkaia. Asoc. de Directores/as de Inst. pcos. de secundaria que imparten Form. Prof. en Bizkaia 

"Ikaslan Bizkaia" – The Basque Country;  

4. Meath Community Rural And Social Development Partnership Limited – Ireland;  

5. Eurocultura – Italy.  

METHODOLOGY  

Between March 2022 and June 2022, consortium members conducted both desk-based and field-based 

research, with the aim of gathering information on the values, interests and possible barriers faced by low-

qualified young people in VET, and VET professionals working with this target group, in terms of dealing with 

climate change concerns.  

Desk-research was undertaken in each partner country and resulted in the creation of five fact sheets which 

detail: 

1. An introduction to the current situation in the representative country; 

2. An overview of the key policies and strategies implemented at a national level for tackling climate 

change;  

3. The current provision of climate change education for young people;  

4. One case study example highlighting an action that was taken by a group of young people acting on 

climate change.   

The results of the desk-research can be found via the #me#us#now website which can be accessed via this link: 

https://www.me-us-now.eu/. In addition to the desk-research, field-research was conducted through a two-

perspective survey for (1) low-qualified young people in VET; and (2) VET professionals working with VET 

learners. This survey was developed by Meath Partnership in Ireland and was implemented by Jugend Am Werk 

Steiermark GMBH, Ikaslan Bizkaia, Meath Partnership and Eurocultura.  

This field-research was conducted via a Google Form survey in each partner country and looked at four main 

areas, namely; (1) the current awareness of the target group on climate change; (2) possible interests for action; 

(3) constraints to action, and; (4) individual content and strategies already learned. Each survey was subdivided 

into three main thematic areas, which examined; 

1. The “Me” perspective in terms of what climate change means to the target group, such as their 

preoccupations and worries; the effects of climate change; and how do they seek out further 

information on climate change;  

https://www.me-us-now.eu/
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2. The “Us” perspective regarding with whom educators and learners speak to about climate change; the 

main climate issues that are faced by them in implementing climate change adaptation and mitigation 

strategies; and the possible barriers that prevent them from implementing action on climate change, 

and;  

3. The “Now” perspective in terms of the strategies and supports are needed by the target groups to 

contribute to climate change action.  

In total, 296 learners and 71 VET professionals participated in the field-research for the #me#us#now project 

across Austria, The Basque Country, Ireland, and Italy.  

PART B – LEARNERS  

RESULTS - DEMOGRAPHICS  

Table 1: Age Category  

Age Category  15-18 years 19-24 years 25 or more Total Number 

Austria  30 20 1 51 

The Basque Country 76 38 19 133 

Ireland 47 5 5 57 

Italy 41 14 0 55 

Total  194 77 25 296 

66% 26% 8% 100% 

When conducting the field research, partner organisations sought to reach a minimum of 200 low qualified VET 

learners from across Europe to gather their opinions regarding climate change. In total, 296 VET learners 

participated, of which 66% (194) were aged between “15-18 years”; 26% (77) were aged between “19-24 years”; 

and 8% (25) were over 25 years of age. Table 1 above gives a full breakdown of the number of each participant 

per age group in each partner country.  

In terms of specific, yet relevant information regarding the learners, the Austrian and Irish learners were a 

mixture of learners contacted through Jugend Am Werk Steiermark GMBH and Meath Partnership’s professional 

network. The responses from The Basque Country came from students of the VET centres of the Ikaslan Bizkaia 

network and for the Italian responses, they came from various schools of Vicenza territory, which are mostly 

vocational schools and technical schools in their nature, and also from different courses of study.   

Table 2: Gender 

 Male  Female Prefer Not to Say  Other  Total Number 

Austria  22 26 1 2 51 

The Basque Country 115 16 2 0 133 

Ireland 22 33 2 0 57 

Italy 48 6 1 0 55 

Total 207 81 6 2 296 

70% 27% 2% 1% 100% 

In terms of gender distribution of the learners who responded to the survey, 70% (207) respondents were 

“male”; 27% (81) were “female”, 2% (6) did not identify their gender; and 2 people (1%) replied “other”.  Table 

2 above provides an overview of the gender breakdown across all partner countries.  
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A high proportion of male students were noted in The Basque Country and Italy due to the fact that this field-

research was conducted in vocational schools in these countries, which remain composed of a vast majority of 

male learners.  

Table 3: Location of participants 

Location of participants  Rural  Urban  Total 

Austria  33 18 51 

The Basque Country  43 90 133 

Ireland 30 27 57 

Italy 12 43 55 

Total  118 178 296 

 40% 60% 100% 

60% (178) of learners who replied to the survey were based in an “urban setting”, with 40% (118) identifying 

that they came from a “rural setting”.  Table 3 above illustrates the overall classification for each learner based 

on their country of origin.  

SECTION 1: #ME –  What does climate change mean to learners?  

In the first section of the survey, the aim was to understand the learners’ knowledge, opinions, and personal 

involvement about the topics related to the climate crisis. To do so, they were asked seven questions concerning 

the definition of climate change and the United Nations Sustainable Development Goals (SDGs), the actions to 

take in order to tackle climate issues, their main sources of information, and their concern about these topics.  

Question 1: When you hear the words “climate change”, what does that mean to you?  

Bar Chart 1: The meaning of climate change to learners  
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In order to identify the issues that are faced by VET learners in terms of climate change, the first question posed 

aimed to elicit a definition of climate change, enabling the learner to select multiple possible definitions from a 

list. Across Europe, the learners who participated in this survey identified two main definitions of the term 

climate change, namely “something that is happening that needs urgent action”, with 64% (189); and “warming 

of the earth - melting of the ice caps”, with 64% (188). 25% (75) of respondents felt that climate change is 

“something that politicians should take care of”, and 22% (64) associated climate change with Swedish activist 

“Greta Thunberg”. Additional definitions provided by learners included (a) “something to do with science” – 15% 

(43); (b) “something that is happening in a different part of the world” – 7% (20); (c) “I have no idea what it is 

really” – 6% (19); and (d) “something I do not really care about” – 4% (13).  

In terms of country specific data;  

Austria 

61% (31) of Austrian learners felt that “warming of the earth - melting of the ice caps” was the best definition of 

“climate change”. The second most selected option with 55% (28) was “something that is happening that needs 

urgent action”. Additional responses included (a) “something to do with science” – 24% (12); (b) “something that 

politicians should take care of” – 22% (11); (c) “Greta Thunberg” – 18% (9); (d) “I have no idea what it is really” 

– 12% (6); (e) “something that is happening in a different part of the world” – 6% (3); (f) “something I do not 

really care about” – 6% (3); and (g) “something that is happening for years and nobody is taking care of – it is 

too late for ‘action’” – 2% (1).    

The Basque Country  

The two definitions mostly selected from the respondents with 56% (75) votes each were (a) “something that is 

happening that needs urgent action”; and (b) “warming of the earth - melting of the ice caps”. Secondly, 23% 

(30) of participants said that it is “something that politicians should take care of”. 19% (25) associated climate 

change with “Greta Thunberg”; 11% (15) of the learners highlighted that climate change is “something to do 

with science”; 7% (9) answered that it is “something that is happening in a different part of the world” and 8% 

(10) of students affirmed that they have “no idea what it actually is”. 2% (3) said that climate change is 

“something they do not really care about”. 

Ireland  

79% (45) of learners felt that “warming of the earth - melting of the ice caps” was the best definition of “climate 

change”. The second most selected option with 70% (40) was “something that is happening that needs urgent 

action”. Additional responses included (a) “something that politicians should take care of” – 26% (15); (b) “Greta 

Thunberg” – 23% (13); (c) “something that is happening in a different part of the world” – 8.8% (5); (d) 

“something to do with science” – 9% (5); (e) “something I do not really care about” – 4% (2); (f) “I have no idea 

what it really is” – 4% (2) and; (g) the “result of over use of plastic and chemical in an attempt to sell and 

manufacture things cheaper and more efficient” –  2% (1). 

Italy:  

84% (46) of Italian learners identified climate change as “something that is happening that needs urgent action”. 

In second place, 67% (37) defined it as “warming of the earth - melting of the ice caps”. Thirdly, 35% of 

participants believe climate change is “something that politicians should take care of” and, 31% (17) associate 

climate change with the Swedish activist “Greta Thunberg”.  Only 20% (11) of the respondents thinks of climate 

change as “something to do with science”. Moreover, 9% (5) illustrated that it is “something they do not really 

care about”. Lastly, 5% (3) of students defined it as “something that is happening in a different part of the world”, 

and only 4% (2) affirmed that they have “no idea what it actually is”. 2% (1) selected the option “other” and 

wrote: “my motorbike”, possibly referring to the pollution this vehicle causes.  
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QUESTION 2: DOES CLIMATE CHANGE WORRY YOU?   

Table 4: Does climate change worry learners?  

  Yes - it is very 

worrying 

No - it is not 

something I 

think about 

often 

Not sure - I do not 

feel like I know 

enough 

Other 

Austria  26 13 12 0 

The Basque 

Country 
79 33 19 0 

Ireland 31 12 12 2 

Italy 21 20 9 3 

Total  157 78 52 5 

54% 27% 18% 2% 

The second question of the first question examined whether climate change worries learners. As seen in Table 

4 above, 54% (157) of learners surveyed highlighted “yes – it is very worrying”; 27% (78) indicated that “no – it 

is not something I think about often”; and 18% (52) illustrated that they were unsure and that they “do not feel 

like they know enough”. Five additional options were provided by learners which will be examined below.  

Austria  

51% (26) of Austrian learners identified that “yes – it’s very worrying”; 25% (13) identified “no – it’s not 

something that I think about often”; 24% (12) identified “not sure – I do not feel like I know enough”. There were 

no additional responses.  

The Basque Country  

60% (79) of Basque learners identified that “yes – it’s very worrying”; 25% (33) identified “no – it’s not something 

that I think about often”; and 15% (19) felt that “they did not know enough” about the topic.  

Ireland 

54% (31) of Irish learners identified that “yes – it’s very worrying”; 21% (12) identified “no – it’s not something 

that I think about often”; 21% (12) identified “not sure – I do not feel like I know enough”. Additional responses 

included (a) “The earth changes (e.g. Ice age), I believe it is just another change of the earth” – 2% (1); and (b) 

“Kinda gay imo” – 2% (1) with the latter potentially referring to the fact that, in their opinion, they find it ‘stupid’ 

or ‘irrelevant’.  

Italy 

40% (21) of Italian learners answered “yes - it is very worrying”. Differently, 38% (20) stated that climate change 

“is not something they think about often”. 17% (9) of respondents declared they “do not feel like they know 

enough about it”. Finally, three respondents wrote their own individual answers (each counting for 2%), which 

were respectively: (a) “sometimes”; (b) “no, because we cannot do anything about it”; and (c) “no, even though 

I know its consequences”.  
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QUESTION 3: DO YOU THINK THAT CLIMATE CHANGE AFFECTS YOU? 

Table 5: Do you think that climate change affects you? 

 Yes – I do feel like it 

affects me in some 

ways  

No – I do not think 

that I am personally 

affected  

Not sure – I have 

never really 

thought about it  

Other 

Austria  30 5 15 0 

Basque 

Country 
82 29 19 0 

Ireland 33 13 9 2 

Italy 27 7 17 3 

Total  172 54 60 5 

59% 19% 21% 2% 

First, the learners were asked if they believe climate change affects them, directly or indirectly, in order to 

determine the impact that climate change has on the lives of VET learners across Europe. They were invited to 

respond to the question “do you think that climate change affects you”, with the breakdown of results available 

in Table 5 above.  

29% (172) of learners felt that “yes – climate change affects me in some ways”; 21% (60) felt that they are unsure 

and “have never really thought about the issue”; whereas 19% (54) felt that “no – they are not personally 

affected”.  

Austria 

More than half of Austrian learners (60% / 30) felt that “yes – I do feel like (climate change) affects me in some 

ways”. 10% (5) identified “no – I do not think I am personally affected (by climate change)”; and 30% (15) 

identified “not sure – I have never really thought about it”.  

The Basque Country  

63% (82) of Basque learners felt that “yes – I do feel like (climate change) affects me in some ways”. 22% (29) 

identified “no – I do not think I am personally affected (by climate change)”; 15% (19) identified “not sure – I do 

not feel like I know enough”.   

Ireland  

58% (33) of Irish learners felt that “yes – I do feel like (climate change) affects me in some ways”. 23% (13) 

identified “no – I do not think I am personally affected (by climate change)”; 16% (9) identified “not sure – I have 

never really thought about it”; and 4% (2) identified that “it affects my future”.  

Italy:   

50% (27) of Italian learners answered positively, stating they do feel like it affects them in some ways. 31% (17) 

of learners said, at the time of this survey, that they were unsure about the topic since they never really thought 

about it. Furthermore, 13% (7) think they are not personally affected by climate change.  
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QUESTION 4: I THINK CLIMATE CHANGE MOSTLY AFFECTS  

Bar chart 2: I think climate change mostly affects:  

 

The next question asked learners to consider who is mostly affected by climate change, with the answers 

available in bar chart 2 above. 90% (265) of respondents indicated that they feel climate change mostly affects 

“the world”. 23% (67) feel that it affects both “me” and “my country”. 20% (60) feel that it affects “Europe”, and 

20% (59) feel that it affects “my community”. 4% (12) additional answers were provided and are addressed 

below.  

Austria 

Alarmingly, of the 59 respondents, 86% (44) identified that climate change mostly affects “the world”. 

Furthermore, 8% (4) identified that it affects “Europe”, 6% (3) indicated “me” and “my country”. 4% (2) indicated 

that it impacts “my community”. Three additional results (6%) were also included, namely: (a) “the next 

generation”; (b) “the penguins”; and (c) “I don’t know”. 

The Basque Country  

90% (120) of Basque learners identified “the world”. 26% (34) identified “my country”; 23% (31) identified “me”; 

22% (29) identified “my community”; 20% (27) identified “Europe”, and 2% (2) provided additional answers, 

including “Africa” and “all”.  

Ireland  

Alarmingly, of the 57 respondents, 91% (52) identified that climate change mostly affects “the world”. 

Furthermore, 32% (18) identified that it affects “my country”, followed by 30% (17) who identified “me”; 28% 

(16) identified “Europe”; 25% (14) identified “my community”. Additional results, 9% (5) included (a) “wildlife”; 

(b) “everyone and our future”; (c) “people that care about money”; (d) “countries like Japan and India. Western 

civilisation is fairly grand at the moment which probably causes the lack of action”; and (e) “future generations”. 
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According to 89% (49) of the learners who participated in this research from Italy, climate change mostly affects 

the entire “world”. Apart from this, it seems to affect the learners “themselves”, with 29% (16); followed by 

“their communities”, with 25% (14); “Europe” with 24% (13); and their “country” with 22% (12). Two students 

(4%) added other answers to this question: the first was (a) “it varies between people”, and the second was (b) 

“I am not really interested”. 

QUESTION 5: WHERE DO YOU RECEIVE/LOOK FOR INFORMATION ON CLIMATE CHANGE? 

Bar chart 3: Where do you receive or look for information on climate change? 

 

Through this survey, the #me#us#now consortium learned that learners access information relating to climate 

change through a variety of channels. 66% (194) of learners’ access information via “the media”; 62% (183) use 

“social media channels”. Additional answers include (a) “education” – 30% (90); (b) “family” – 16% (46); (c) 

“friends” – 12% (35); (d) “work” – 5% (15); and (e) “other” – 5% (15).  

Austria  

68% (34) illustrated that they receive or look for information regarding climate change through “the media, i.e. 

the news”. The second and third most popular channels to access such information were via “social media 

channels” with 62% (30) and via “family” with 28% (14). Additional results included (a) “education (i.e. in school)” 

– 20% (10); (b) “friends” – 12% (6); (c) “work” – 5% (3), and one person said “I don’t know”.    

The Basque Country 

Learners identified that they access information relating to climate change through a variety of channels. 63% 

(84) illustrated that they receive or look for information regarding climate change through “the media, i.e. the 

news”, with “social media channels” being the second most popular, with 57% (76) of votes. The third most 

popular channel to access such information was via “education (i.e. in school)” with 19% (25) of votes. Additional 

results included; (a) “family” – 14% (19); “friends” – 13% (17); (b) “work” – 7% (9); (c) the remaining 5% (7) 

illustrated via “the internet” and “nowhere”.   
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Ireland 

75% (43) of Irish learners indicated that they receive or look for information regarding climate change through 

“the media, i.e. the news”. The second and third most popular channel to access such information were via 

“social media channels” with 67% (38) and via “education (i.e. in school)” with 60% (34). Additional results 

included (a) “family” – 9% (5); (b) “friends” – 5% (3); (c) “books” – 4% (2), and (d) “Tik Tok” – 2% (1).  

QUESTION 6: HAVE YOU HEARD ABOUT THE UNITED NATIONS SUSTAINABLE DEVELOPMENT 

GOALS (SDGS)?(IF SO, WHICH ONE’S HAVE YOU HEARD ABOUT?  

 

 

Source: United Nations (2022) The Sustainable Development Goals Available from: https://sdgs.un.org/goals 

Pie chart 1: Have you heard about the SDGs? 
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In order to determine if learners across Europe know about the United Nations Sustainable Development Goals, 

learners were asked if they heard about them, and if so, which ones they were most familiar with.  55% (162) of 

learners had not heard about them, compared to 34% (100) who had. An additional 11% (33) were unsure if 

they had heard about them.  

Bar chart 4: Which SDGs are you most familiar with? 

 

Table 6: A breakdown of the SDGs that are known to learners 

 

Table 6 above presents the breakdown from learners about their awareness of the SDGs. The most widely known 

SDGs by learners who participated in this research included, (a) “SDG 1 – no poverty” – (20); (b) “SDG 13 – climate 

action” – (14); and (c) “SDG 14 – life below water” – (14). The less well-known SDGs included (a) “SDG 12 – 

responsible consumption & production” – (1); (b) “SDG 7 – affordable & clean energy” – (2); and (c) “SDG 11 – 

sustainable cities & communities” – 1.  

Austria  

The majority of Austrian respondents (72% / 36) identified that “no”, they had not heard about the SDGs; 20% 

(10) identified that they were “not sure” if they had heard about them; and 8% (4) identified “yes” they heard 

about them. For those who had heard about the SDGs, they were invited to elaborate on the SDG that they care 
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1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 All  Don’t 
Know 

Austria  5 2 2 0 1 1 0 1 0 0 0 0 2 5 1 2 0 1 1 

The Basque Country 2 0 3 4 2 3 2 3 0 0 2 1 3 2 2 1 1 2 4 

Ireland 10 4 5 2 2 0 0 1 0 2 0 0 6 2 2 2 1 1 0 

Italy 3 3 1 1 2 2 0 0 3 1 0 0 3 5 1 0 0 0 0 

Total 20 9 11 7 7 6 2 5 3 3 2 1 14 14 6 5 2 4 5 
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about the most, 40 people did not reply to this question and other answers included; (a) SDG 1 – 5 responses; 

(b) SDG 2 – 2; (c) SDG3 – 2; (d) SDG 5 – 1; (e) SDG 6 – 1; (f) SDG 8 – 1; (g) SDG 13 – 2; (h) SDG 14 – 5; (i) SDG 15 – 

1; and (j) SDG 16 – 2. One respondent felt that all of the SDGs are important. One additional response was 

received “I don’t know”.  

The Basque Country 

When asked about their knowledge of the United Nations SDGs, 66% (88) have “never heard about them”; 24% 

(32) answered that “yes, they heard about them”, and 10% (13) said to be unsure about the answer. The next 

question, which was not mandatory, was that most of the students do not know the SDGs. The most well-known 

SDGs by Basque respondents were (a) SDG 4 – (4); (b) SDG 3 – (3); (c) SDG 6 – (3); and (d) SDG 8 – (3).  

Ireland 

More than half of the respondents (56% / 32) identified that “yes”, they had heard about the SDGs, 35% (20) 

identified “no”, they had not, and 9% (5) identified that they were “not sure” if they had heard about them. For 

those who had heard about the SDGs, they were invited to elaborate on the SDG that they care about the most, 

28 people did not reply to this question and other answers included; (a) SDG 1 – 10 responses; (b) SDG 2 – 4; (c) 

SDG3 – 5; (d) SDG 4 – 2; (e) SDG 5 – 2; (f) SDG 8 – 1; (g) SDG 10 – 2; (h) SDG 13 – 6; (i) SDG 14 – 2; (j) SDG 15 – 2; 

(k) SDG 16 – 2; (l) SDG 17 – 1. One respondent felt that all of the SDGs are important. One additional response 

was received “I would say this question is way too complex and any answer would be a drastic diminution of the 

complexity of these goals”. 

Italy 

58% (32) of respondents had heard about the SDGs. Nonetheless, 33% (18) of the learners had never heard 

about them, and 9% (5) said to be unsure about the answer. The next question, which was not mandatory, was: 

“If yes, which of the SDGs do you care about most?”, and the answers were: (a) SDG 1 – 3 responses; (b) SDG 2 

– 3; (c) SDG3 – 1; (d) SDG 4 – 1; (e) SDG 5 – 2; (f) SDG 6 – 2; (g) SDG 9 – 3; (h) SDG 10 – 1; (i) SDG 13 – 3; (j) SDG 

14 – 5; and (k) SDG 15 – 1. 

QUESTION 7: REGARDING TAKING ACTION ON CLIMATE CHANGE, WHAT DO YOU THINK IS THE 

MOST IMPORTANT THING TO CONSIDER? 

Table 7: The most important things to consider when taking action on climate change  

   

Options to consider  Responses  % 

Transport options we take (i.e. car, bus, train, airplane) 162 55 

What we eat (i.e. the type of food - meat/vegetarian etc.) 44 15 

Where our food comes from (i.e. air miles) 55 19 

Our plastic usage 152 51 

If we recycle or not 119 40 

Where we buy our clothes from 28 9 

Microplastics 78 26 

Other 14 5 

The final question of the first section of the learners’ survey, asked learners to identify important considerations 

when taking action on climate action, with “transport options we take” being the most popular option, with 55% 
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(162) votes. In second place, with 51% (152) of responses was “our plastic usage”. The least topical option for 

learners was “where we buy our clothes from”, with 9% (28).  

Austria 

Austrian respondents identified that the most important element to them is the “transport options we take (e. 

car, bus, train, airplane)” with 35% (18). This was followed in second by the “if we recycle or not” – 16% (8)”. In 

third, with 12% (6) was “our plastic usage”. Additional responses included (d) “micro plastics” – 8% (4); (e) “what 

we eat (i.e. the type of food – meat / vegetarian)” – 8% (4); (f) “where our food comes from (i.e. air miles)” – 4% 

(2); and (g) “where we buy our clothes from” – 2% (1). Other suggestions, which each received one vote (2%), 

included; (h) “transport and food”; (i) “everything (except what we eat)”; (j) “idk” (I don’t know); (k) “maybe the 

big companies – who are actually responsible for it – should be held accountable”; (l) “transport, recycling and 

plastic”; and (m) “food”.  

The Basque Country 

Regarding the actions to be taken to contrast climate change, the learners stated that the three most important 

actions concern “transport options, as car, bus, train, airplane”, with 67% (89); “plastic usage” with 66% (88), 

and “recycling”, with 56% (75). 36% (48) of the students indicated the need to act on “micro plastics”, and 26% 

(35) on “food origins”. 20% (26) selected “the type of diet we follow and the food we eat” and the 17% (22) of 

the participants mentioned the need of action in the fashion industry (“where we buy our clothes from”). One 

of the students is concerned about the “chemical products we use”, and another one said that “all of them are 

important”. 

Ireland 

Respondents identified that the most important element is “our plastic usage” with 37% (21) of votes.  This was 

closely followed in second by the “transport options we take (i.e. car, bus, train, airplane)” – 28% (16). In joint 

third, with 7% (4) were (a) “micro plastics” and; (b) “if we recycle or not”. Additional responses included (c) 

“where we buy our clothes from” – 4% (2); (d) “what we eat (i.e. the type of food – meat / vegetarian)” – 4% (2). 

Other suggestions, which each received one vote (2%), included; (f) “large corporations and their fossil fuel 

production and lack of care”; (g) “regulation of companies”; (h) “I don’t”; (i) “food, plastics and recycling (mainly 

because we’re very close to viable solutions to any transport-related issues”; (j) “combination of all of the above”; 

(k) “multi-national corporations repeatedly violating these alleged SDGs and getting away with it because 

governments will forgive them because of their economic importance and the fact the UN has literally no power 

and serves the interests of the imperialist capitalist nations, those nations which are at the forefront of ecological 

destruction and the largest contributors to climate change”; and (l) “big companies in charge”. 

Italy 

The learners stated that the three most important actions concern “transport options, as car, bus, train, 

airplane” – 71% (39); “plastic usage” – 67% (37); and “recycling” – 58% (32). 40% (22) of the students indicated 

the need to act on “micro plastics”, and 33% (18) on “food origins”. Twelve out of 55 students (22%) selected 

“the type of diet we follow and the food we eat”. Lastly, 5% (3) of the participants mentioned the need of action 

in the fashion industry (“where we buy our clothes from”). 
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SECTION 2: #US –  WITH WHOM DO LEARNERS SPEAK ABOUT CLIMATE CHANGE? 

The objective of the second section was to collect the learners’ ideas about the relationship between the 

communities they live in and climate change. The section was composed of six questions concerning both 

students’ perceptions and opinions about the existing and potential cooperation between the members of their 

local communities, namely the “Us” component of #me#us#now.  

QUESTION 8: DO YOU TALK TO OTHER PEOPLE ABOUT CLIMATE CHANGE? IF YES, WITH WHOM 

DO YOU TALK TO ABOUT CLIMATE CHANGE?     

Pie chart 2: Do you talk to others about climate change 

 

Bar chart 5: Do you talk to others about climate change?  
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Learners were asked to illustrate whether they talk to others about climate change. The results indicate that 

51% (150) sometimes talk about climate change, 41% (121) people do not, and 8% (24) people talking about it. 

The results highlight that 33% (128) of learners speak with “family”, and 32% (123) speak with “friends”.  

Austria 

In Austria, almost half of the respondents (47% / 24) identified that “sometimes – it is something I talk about 

from time to time”. A further 43% (22) identified that, “no, it is not something I talk about to other people”. Only 

10% (5) respondents identified that “yes – it is regularly something I talk about”.  

Of the 51 respondents, 39 people responded to the question “with whom do you talk to about climate change”. 

47% (24) identified that they speak with “family”, compared to 45% (23) who speak with “friends”. The third 

most popular response was “classmates”, with 20% (10) selecting this option. Additional responses included (a) 

“community groups” – 12% (6), (b) “political groups” – 2% (1); and (c) “nobody” – 2% (1). 

The Basque Country  

Only 8% (11) of Basque learners speak about climate change regularly. 48% (63) sometimes talk about it, 

compared to 44% (57) who don’t speak about it. They do so in the following way; 39% (51) speak with “friends” 

and “families”; 18% (24) speak with “classmates”; 15% speak with their “colleagues”; and 5% speak with 

“political groups” and “community leaders”.  

Ireland 

Half of the respondents (50% / 29) identified that “sometimes – it is something I talk about from time to time”. 

A further 40% (23) identified that, “no, it is not something I talk about to other people”. Only 10.5% (6) 

respondents identified that “yes – it is regularly something I talk about”.  

Of the 57 respondents, 40 people responded to the question “with whom do you talk to about climate change?”. 

65% (26) identified that they speak with “family”, compared to 53% (21) who speak with “friends”. The third 

most popular response was “classmates”, with 33% (14) selecting this option. Additional responses included (a) 

“community groups” – 18% (7); (b) “colleagues” – 9% (2); and (c) “political groups” – 3% (1).  

Italy:  

According to the results, only 4% (2) of students stated that they “talk regularly about climate change with other 

people”. Most of them (62%) affirmed to face the topic “sometimes”, whereas 35% never talk about climate 

change with other people. Moreover, the three central interlocutors of the students about climate change are 

their; “friends” – 70% (28); their “families” – 68% (27); and their “classmates” – 45% (18). 13% of them declared 

to talk about climate change with their “colleagues”, 8% with “community groups” and “political groups”. One 

student selected the option “other” and wrote as an answer “teachers”. 
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QUESTION 9: WHAT ARE THE MAIN CL IMATE RELATED ISSUES THAT AFFECT YOUR 

COMMUNITY?   

Table 8: What are the main climate related issues that affect your community? 
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Austria  27 1 3 1 1 12 0 

Basque Country 79 0 15 5 5 20 1 

Ireland 28 1 3 3 0 18 4 

Italy 34 1 5 3 4 7 1 

Total  168 3 26 12 10 57 6 

57% 1% 9% 4% 3% 19% 2% 

Learners were asked to identify the main climate related issues that affect their communities. Across Europe, 

the most concerning climate related issue was caused by “pollution”, with 57% (168). “Extreme weather 

patterns” came in second place with 19% (57), and in third, was “drought” with 9% (26). “Desertification” was 

the issue of least concern.  

Austria 

In Austria, more than half of the respondents (53% /27) identified that the main climate related issue that affects 

their community is “pollution (water, air, noise, etc.)”, followed in second place by “extreme weather patterns” 

with 24% (12) and in third place by “droughts” with 6% (3). For Austrian communities, “flooding”; “extinction” 

and “desertification” were issues raised by 2% (1). And 2% (1) respondent identified “idk” (I don’t know).  

The Basque Country 

In the Basque Country, the main climate related issue that affects their community is “pollution (water, air, noise, 

etc.)” – 58% (79); followed in second place by “extreme weather patterns” with 15% (20). “Droughts” and 

“flooding” were issues raised by 4% (5) respondents. “Extinction” and “desertification” were chosen in last with 

4% (5) and 0% (0) respectively.  

Ireland  

In Ireland, half of the respondents (49% / 28) identified that the main climate related issue that affects their 

community is “pollution (water, air, noise, etc.)”, followed in second place by “extreme weather patterns” with 

32% (18). For Irish communities, “droughts” and were issues raised by 5% (3) of respondents and 7% (4) of 

respondents identified “weather patterns”; “nothing, its normal”; “desertification”; “none currently”. 

Italy  
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As reported by 62% (34) of the respondents, the climate change issue that they perceive as affecting their 

communities the most is “pollution (for instance water, air, noise pollution, etc.)”. The two following issues are 

“extreme weather patterns”, indicated by 13% (7) of the learners, and “drought”, by 9% (5). A total of 4 

participants (7%) selected “extinction” as a main issue, and three of them (5%) the problem of “flooding”. Only 

one student (2%) indicated “desertification” as a main issue, and one respondent wrote as a personal answer “I 

do not know”.   

QUESTION 10: DO PEOPLE IN YOUR COMMUNITY REGULARLY TAKE ACTION ON CLIMATE 

CHANGE?  

Pie chart 3: Do people in your community regularly take action on climate change? 

 

Learners were asked to illustrate whether their community members take regular action on climate change. 45% 

(127) of learners indicated that only “sometimes” do their community undertake such initiatives, compared to 

41% (116) who indicated against it, being unaware of any groups taking action. Only 14% (39) learners 

highlighted that their community do in fact take action against climate change.  

Austria 

In terms of people within the community regularly taking action on climate change, 41% (21) of the respondents 

identified that “no – I am not aware of any groups / people taking action” against climate change in their local 

area. 41% (21) identified that “sometimes” people take regular action against climate change. 10% (5) identified 

that “yes – it is quite common” in their area and one person said, “not really sure”.  

The Basque Country  

The Basque learners said that 15% (20) usually take action against climate change “regularly”, 47% (63) do it 

“sometimes”, and 35% (43) are “not aware” of any group that is taking action.     

Ireland  

In terms of people within the community regularly taking action on climate change, more than half of the 

respondents (51% / 29) identified that “no – I am not aware of any groups / people taking action” against climate 
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change in their local area. 37% (21) identified that “sometimes” people take regular action against climate 

change, with 12% (7) identified that “yes – it is quite common” in their area.  

Italy 

When asked about the frequency of the actions taken by their communities, only 13% (7) of the learners defined 

the actions to be “quite common”, whereas a 44% (23) answered “no - I am not aware of any groups/people 

taking action”. The remaining 42% (22) of students said their communities act “sometimes”.  

QUESTION 11: IF YOU WANTED TO TAKE ACTION ON CLIMATE CHANGE, WHO DO YOU FEEL 

WOULD BE BEST TO TAKE ACTION WITH?  

Pie chart 4: If you wanted to take action on climate change, who do you feel would be best to take action 

with? 

  

Participants in this survey were asked to illustrate who they would ask to help them to take action on climate 

change. 21% (124) would take action with “friends”; 19% would take action with “community groups”; and 

18% would take action with “family”.  

Austria  

35% (18) answered “community groups”; followed by 33% (17) with “political groups” and by 20% (10) with 

“family”. Furthermore 18% (9) said “friends”; 16% (8) “colleagues”; and 10% (5) “classmates”. Additional 

answers (10% / 5) included (a) “politicians”; (b) “people who have money and power!!”; (c) “idk”; (d) “big 

industries”; (e) “everyone”.   

The Basque Country 

Learners feel most comfortable acting on climate change with; “friends” & “family” – 50% (67 & 66); “community 

groups” – 35% (47); “political groups” – 29% (39); “classmates” – 32% (43); “colleagues” – 29% (38); and 3 

unusual answers (2%); “I don´t care”; “with myself”, and; “with no one”.    

Ireland  

124

111

6286

117

93

If you wanted to take action on climate change, who do you 
feel would be best to take action with?

Friends Family Colleagues Classmates Community groups Political groups Other



 Project N° 2021-2-AT01-KA220-VET-000047962 

  21 

 

54% of Irish learners indicated that they would seek support from “community groups”. 37% would seek support 

from “political groups”. Additional responses included; (a) “classmates”– 35% (20); (b) “friends” – 33% (19); (c) 

“family” – 25% (14); and (d) “colleagues” – 11% (10).   

Italy  

More than a half of the respondents (53% / 29) stated they would prefer to act against climate change with their 

“friends”. Secondly, other two options equally selected, 38% (21) were “family” and “community groups”. 33% 

(18) of the learners indicated “classmates” as actors they would operate with. More than a quarter of the 

students (29% / 16) also mentioned “political groups”, and 18% (10) mentioned “colleagues”. Some participants 

wrote alternative answers, which were (a) “scientists”, (b) “I do not know”; and (c) “by myself, due to the low 

availability of others”. 

QUESTION 12: WHO DO YOU THINK CAN OFFER A VALUABLE CONTRIBUTION TO TAKING 

ACTION ON CLIMATE CHANGE?  

Bar chart 6: Who do you think can offer a valuable contribution to taking action on climate change?  

 

Learners identified a range of contributors who can help in taking action on climate action, with the most popular 

response being that of political groups with 158 responses (55%). Additional contributors include (a) 

“individuals” – 48% (139); (b) “businesses” – 48% (138); (c) “community groups” – 42% (120); (d) “educational 

institutions”, and; (e) “other” – 3% (8).   

Austria  

Of the 51 responses to this survey, and 42 answers to this question, 69% (29) felt that “political groups” could 

offer a valuable contribution to taking action on climate change. 55% (23) identified “community groups”; 43% 

(18) identified “businesses”; and 38% (16) said “individuals” as well as “educational institutions”. Two other 

pieces of valuable feedback included “everyone!”; and “idk”.  

The Basque Country 
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The students answer without great differences that the contributions start with “each person”, with 61% (81), 

as a second option “political groups” with 46% (61). The third most selected with 41% (55) was “companies” and 

as last options; “educational institutions” – 33% (44) and “community groups” – 32% (42). 

Ireland 

Of the 57 responses to this survey, 65% (36) felt that “community groups” and “business” could support 

community members to take the first steps towards implementing climate change initiatives in their community. 

Additional responses highlighted that 63% (36) identified “political groups” as a means of support; 56% (32) 

identified “educational institutions”; 40% (23) identified “individuals” as a means to offer contributions. Three 

other pieces of valuable feedback included “everyone”; “governments in power, which can stop the subsidisation 

of multi-national corporations that actively continue the destruction of our environment”; and “big companies 

and government”.  

Italy  

The three main actors who could contribute to taking action on climate change according to the learners are 

“political groups” – 58% (32); “businesses” – 51% (28); and “educational institutions” 42% (23). Furthermore, 

considerable percentages were attributed to “individuals” – 35% (19) and to “community groups” – 33%  

(18).  The student who selected “other” gave “I do not know” as an answer.  

SECTION 3: #NOW –  WHAT CAN LEARNERS DO NOW TO COMBAT CLIMATE CHANGE?  

In the final section, which included five questions, the survey investigated not only the methods through which 

the learners think they can contrast climate change, but also how confident they feel about their ability to 

produce a tangible impact on it.  

QUESTION 13: WHICH OF THE FOLLOWING TOPICS WOULD YOU LIKE TO LEARN MORE ABOUT?  

Bar chart 7: Which of the following topics would you like to learn more about? 

 

In order to help further develop the #me#us#now project, learners were asked to illustrate the topics that they 

would like to learn about. “Climate change more generally” and “renewable energy” were the most preferred 

options. Additional topics include (a) “pollution” – 111; (b) “The SDGs” – 93; and (c) “food production” – 88.     
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48 participants responded and 48% (23) identified “climate change more generally” and “food production” as 

the most important topics that they would like to learn more about. Other important areas included (a) 

“renewable energy” – 42% (20); (b) “pollution (air/soil/water/noise)” – 40% (19); as well as (c) “The Sustainable 

Development Goals (SDGs)” – 40% (19); (d) “water security” – 38% (18); (e) “deforestation” – 29% (14); (f) “fast 

fashion” – 27% (13) as well as (g) “biodiversity” – 27% (13). There were no additional responses to this question.  

The Basque Country  

In this regard, the two most chosen responses, with 43% (57) and 42% (56) respectively were “climate change 

in general” and “renewable energy”. “Pollution (air, soil, water, noise)” accounted for 35% (46); The “Sustainable 

Development Goals (SDGs)” – 31% (41) and “biodiversity” – 28% (37). Additional answers included; (a) 

“deforestation” – 25% (33); (b) “water security” – 23% (31); (c) “food production” – 21% (28); (d) “fast fashion” 

– 11% (14); (e) “they do not know”; (f) “nothing”; and (g) the “automotive industry”.   

Ireland  

44% of learners (24) identified “food production” and “fast fashion” as the most important topics that they would 

like to learn more about. Other important areas included (a) “renewable energy” – 42% (23); (b) “water security” 

– 40% (22); (c) “The Sustainable Development Goals” – 35% (19); (d) “climate change more generally” – 33% 

(18); (e) “pollution (air / soil / water / noise)” – 31% (17); (f) “biodiversity” – 27% (15); (g) “deforestation” – 27% 

(15). Additional responses to this question were (h) “the intertwined nature of capitalism and the destruction of 

our planet”; and (i) “I’d like to be taught less about the problems themselves, and more about what we can do 

to solve them”. 

Italy  

At the end of the survey, the three most answers chosen by the students were; “pollution (air, soil, water, noise)” 

with 53% (29); “climate change in general” with 45% (25); and “renewable energies” with 42% (23). In the fourth 

place was “deforestation” – 31% (17); followed by slightly lower percentages for the “SDGs of the United 

Nations” – 25% (14); “food production” – 24% (13); and “biodiversity” – 20% (11). The topics of “water security” 

and “fast fashion” interested only 16% (9) and 11% (6) of the respondents. In the open answer, one student 

(1.9%) added (a) “circular economy” as a topic of interest, and another one (b) “I do not know”. 
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QUESTION 14: WHAT WAYS WOULD HELP YOU LEARN MORE ABOUT CLIMATE CHANGE AND 

SUSTAINABILITY? 

Pie chart 5: What ways would help you learn more about climate change and sustainability? 

 

To learn more about the aforementioned topics, learners were proposed ways that would help them to learn 

more about climate change and sustainability. The most appealing ways is through “watching documentaries / 

podcasts on climate change” with 46% (136). The second most preferred method is via “classroom-based 

activities such as workshops” with 41% (122).  

Austria  

“Watching documentaries and / or podcasts on climate change” proved to be the most popular medium, with 

65% (33) selecting this as their preferred option. In second place with 45% (23) were “classroom-based activities 

– workshops”. And in the third place with 31% (16) was “study visits to climate change groups. This was followed 

by (a) “actively getting involved in a project – leaning from doing” – 20% (10); and (b) “meeting with like-minded 

people to learn from them” – 16% (8).  

The Basque Country 

The activities through which the learners would like to learn more about these topics are “study visits to climate 

change groups” – 44% (58); “meeting with like-minded people” – 28% (37); “watching documentaries/podcasts 

on climate change” – 37% (48); “classroom-based activities – workshops” – 19% (49); and finally, with 32% (42) 

“actively getting involved in a project - learning from doing”.  

Ireland  

“Watching documentaries and / or podcasts on climate change” proved to be the most popular medium, with 

56% (32) selecting this as their preferred option. In joint second place, with 46% (26) were (a) “classroom-based 

activities – workshops”, and (b) “actively getting involved in a project – leaning from doing”. Additional responses 

included; (c) “study visits to climate change groups” – 44% (25); and (d) “meeting with like-minded people to 

learn from them” – 28% (16).  

117 (40%)

136 (46%)

122 (41%)

79 (27%)

96 (32%)

0%

What ways would help you learn more about climate 
change and sustainability?

Study visits to climate change
groups

Watching documentaries / podcasts
on climate change

Classroom based activities -
workshops

Meeting with like minded people to
learn from them

Actively getting involved in a
project - learning from doing

Seminar



 Project N° 2021-2-AT01-KA220-VET-000047962 

  25 

 

Italy  

The activities through which the learners would like to learn more about these topics are “classroom-based 

activities – workshops” – 44% (24); “watching documentaries/podcasts on climate change” – 42% (23); “study 

visits to climate change groups” – 33% (18); “meeting with like-minded people” – 33% (18), and; “actively getting 

involved in a project - learning from doing” – 33% (18). One of the participants (2%) wrote “seminars” as an 

additional answer.  

QUESTION 15: WHAT ACTIONS ARE YOU LIKELY TO TAKE ON CLIMATE CHANGE? 

Bar chart 8: Where do you receive or look for information on climate change? 

 

In order to support learners to take action on climate change, it is imperative to provide them with the supports 

and the tools in the area of interest to them. To answer this, learners described the actions that they would most 

likely take to combat climate change. “Personal actions – lifestyle” was the preferred area of change, with 50% 

(147) selecting this as their first option, followed by “personal actions – in the community” in second place with 

27% (81). The learners were least likely to “join a protest” – 14% (40); or “engage in social media action” – 15% 

(43).  

Austria 

Learners were asked to consider the actions that they are likely to take on climate change, with the most 

preferred option being “personal actions – lifestyle” with 51% (26). In second place with 16% (8) was “join a 

group taking action”; and in third place with 12% (6) was “personal actions in the community – i.e. litter 

collection”. Other popular answers included “engage in social media action” – 6% (3) and “join a protest” – 2% 

(1).  

The Basque Country 

Learners were asked to consider the actions that they are likely to take on climate change, with the most 

preferred option being “personal actions – lifestyle” with 47% (62); “personal actions in the community – i.e. 
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litter collection” – 44% (59); “join a group taking action” – 32% (43); “join a protest” – 24% (32); and “engage in 

social media action” – 21% (28).     

Ireland  

Learners were asked to consider the actions that they are likely to take on climate change, with the most 

preferred option being “personal actions – lifestyle” with 53% (30). In joint second place, with 14% (8) were (a) 

“join a group taking action”; and (b) “engage in social media action”. Other popular answers included (c) “join a 

protest” – 9% (5); (d) “personal actions in the community – i.e. litter collection” – 5% (3); and (e) “actions and 

protests” – 2% (1).  

Italy  

Furthermore, the actions to contrast climate change that the learners are more likely to take are those 

connected to their “personal lifestyle”, indeed 57% (29) of them chose this answer. In second place with 25% 

(13), we find “personal actions to be taken in the community”, as for example, “litter collection for recycling”. 

Moreover, 8% (4) of them are inclined to “engage in social media action”. Just two students out of 51 (4%) 

showed the willingness to “join a protest”, and the same number to “join a group of activists”. One learner 

selected the option “other” and wrote “create sustainable businesses”.  

QUESTION 16: WHAT SUPPORT WOULD YOU NEED TO TAKE ACTION ON CLIMATE CHANGE?   

Bar chart 9: What support would you need to take action on climate change? 

 

In order to create a set of training resources that would be appealing to young people, and would support them 

in acting on climate change, young people were asked to identify the supports that they need to bring their ideas 

to fruition. The most sought-after support is “practical ideas to implement” with 38% (104); followed by “further 

information” with 28% (76). Less than 20% of respondents identified “groups to connect with” – 19% (52); and 

“training material for young people” – 16% (43), as supports that they would need to take action on climate 

change.  
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In terms of supports needed to take action on climate change, the following feedback was provided; (a) 

“practical ideas to implement” – 38% (18); (b) “groups to connect with” – 32% (15); (c) “further information” – 

19% (9); and (d) “training material for young people” – 11% (5).  

The Basque Country 

In order to know their supports needed to take action on climate change, Basque learners said the following 

answers; “practical ideas to implement” – 37% (46); (b) “further information” – 34% (40); (c) “training material 

for young people” – 17% (20); and (d) “groups to connect with” – 12% (14).     

Ireland  

In terms of supports needed to take action on climate change, the following feedback was provided; (a) 

“practical ideas to implement” – 41% (22); (b) “groups to connect with” – 26% (14); (c) “further information” – 

22% (12); and (d) “training material for young people” – 11% (6).  

Italy  

When asked what kind of support they would need to act on climate change, the participants seem quite divided 

between the four available answers. The option “practical ideas to implement” was the most common option, 

selected by 36% (18) of respondents, but another 26% (13) of the learners chose “further information”, and 22% 

(11) selected “training material for young people”. The answer “group to connect with” was selected by the 16% 

(8) of the students.  

QUESTION 17: AS AN INDIVIDUAL, DO YOU FEEL YOU CAN CONTRIBUTE TO CHANGE 

REGARDING CLIMATE CHANGE?  

Pie chart 6: As an individual, do you feel that you can contribute to change regarding climate change? 

      

The last mandatory question was: “as an individual, do you feel you can contribute to change regarding climate 

change?” and it was meant to investigate the learners’ confidence about their possible contribution to contrast 

climate change. 48% (138) of learners felt that “yes – of course I can” contribute to climate change, compared 
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to 24% (68) who felt that they could not. 28% (80) of respondents were “unsure if they could contribute to 

climate change”.  

Austria  

Regarding the sentiments of learners towards acting as a vehicle for change regarding climate change, in total, 

38% (19) identified “yes – of course I can” contribute to change, 32% (16) identified “no – I don’t think I can”, 

and 30% (15) identified “I am not sure”.  

The Basque Country 

As a last question, they have been asked about their capacity for personal and individual contribution to change 

with respect to climate change. In this case, 54% (70) answered affirmatively, that they can contribute, 25% (33) 

are not sure, and 21% (27) believe that they cannot. 

Ireland  

Regarding the sentiments of learners towards acting as a vehicle for change regarding climate change, in total, 

50% (27) identified “yes – of course I can” contribute to change, 26% (14) identified “I am not sure”, and 23% 

(13) identified “no – I don’t think I can”.  

Italy  

42% (22) of the respondents chose the most confident answer “yes - of course”. Nevertheless, 35% (18) of 

students define themselves as “not sure” about the impact they can have on climate, and 23% (12) believe they 

cannot have any impact on it.  

QUESTION 18: IF YOU ANSWERED YES,  HOW DO YOU THINK YOU CAN CONTRIBUTE TO 

CHANGE?  

Austria 

In response to contributing to change, respondents identified; (a) “eat less meat”; (b) “somehow get involved in 

this area and don’t give up”; (c) “change my habits in a climate-friendly way”; (d) “travel more with public 

transport, recycle, stop smoking, eat less meat”; (e) “recycle”; (f) “change my lifestyle, buy less plastic, pay 

attention to what you buy, recycle, use more public transport instead of your car or bike, pay attention to 

sustainability”; (g) “for example: drive less and travel more via train or bicycle”; (h) “as soon as one person is 

willing to help it will become a big mass of people”; (i) “drive less, recycle, use less plastic”; (j) “recycle”; (k) “if 

everyone thinks ‘this is pointless’ nothing will change. Garbage dispose is a good example”; (l) “live more 

sustainably”; and (m) “start in my own household and in my own attitude”.  

The Basque Country 

Regarding those who answered yes, 37 people, repeatedly indicated that the area where they feel they can 

contribute is in recycling (13 people), or by making small changes in their lives (15 people), others answered that 

“they do not know”; they could “make publications on social networks” or conduct activities “at work”. Some of 

the responses provided included; (a) “we should all strive to improve because it´s everyone's problem”; (b) 

“reporting is fine, but if it is not reflected in reality, it is useless. More than informing, I think it is more productive 

to create projects and organize participatory actions”; (c) “finish exploitation of animals; (d) “reusing and 

reusing”; (e) “I think they should remove all polluting fuels”; (f) “throwing our garbage to the necessary places”; 

(h) “use electric cars; (i) “I would do activities in my life to help climate change”.  

Ireland       
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In response to contributing to change, respondents identified; (a) “with my lifestyle and actions”; (b) “not litter”; 

(c) “changing my lifestyle habits - recycle properly, conserve water, plant a tree”; (d) “I'm not really sure”; (e) 

“recycling, cycling, walking”; (f) “I will try to bring awareness of climate change, and do that little bit extra to 

fight against climate change”; (g) “by campaigning against billionaires killing the planet”; (h) “by changing my 

lifestyle (transport and what I eat) and encourage others to do the same”; (i) “recycle packaging and up cycling 

clothes”; (j) “young people are one of the most influential group so through social media and the power of the 

Internet I believe we can spread a lot of awareness on the topic”; (k) “make more sustainable lifestyle choices”; 

(l) “more mindful of waste management and from a farming background, a more eco-friendly approach to 

agricultural practice”; (m) “changing daily habits”; (n) “make sure to recycle more”; (o) “with personal lifestyle 

changes such as choosing more sustainable options”; (p) “less cars, busses, transport, being aware of what I eat, 

talking to people”; (q) “recycle”; (r) “not buying single use plastics”; (s) “being aware of how much and what type 

of foods and meats I'm eating and buying and recycling as much as possible. Helping teach people about the 

severity and speed at which climate change is coming to try and motivate them to make small changes where 

possible too. Use public transport rather than car whenever I can”; (t) “by either travelling on public services 

(train etc.), walking or riding a bike”; (u) “I believe everyone can contribute to change no matter what age you 

are”; (v) “by making some changes”; (w) “using more environmentally friendly products in my every day”; (x) 

“mostly in improving my lifestyle and that of those around me. I’m not in a position to cause monumental change 

amongst the general public (mainly due to my career goals and aspirations). There are millions of other people 

who are happy to devote their life to stuff like this and they’ll get paid, and that’s where I think the change will 

come from”; and (y) “make small changes to everyday tasks and buy sustainable”. 

Italy  

Afterwards, there were two optional answers to give. First, the learners were asked how they think they could 

contribute to change, and the responses were: (a) “personal actions”; (b) “recycling”; (c) “collecting all the dirt 

around”; (d) “less pollution from factories and public transport”; (e) “not using cars but using transport and 

cycling (cars kill, unless you live in the country)”; (f) “with small but important actions”; (g) “committing to 

sustainable behaviour”; (h) “by changing my lifestyle”; (i) “I would start by sorting the waste and then start 

explaining to people a little more ignorant of the subject what it is and what consequences we face”; (j) “wasting 

less plastic”; (k) “trying to make people see the mistakes they are unfortunately making as a daily occurrence”; 

(l) “by committing myself every day to actions that are as eco-friendly as possible and by informing myself”; (m) 

“changing my daily style”; (n) “throwing stuff away in the bin”; (o) “by changing my lifestyle”. 

QUESTION 19: IF YOU ANSWERED NO, WHAT BARRIERS DO YOU FEEL EXIST THAT STOPS YOU 

TAKING ACTION ON CLIMATE CHANGE?   

Secondly, learners were asked what barriers exist that stop them acting on climate change. Their answers are 

broken down below based on their country of origin.  

Austria 

Respondents to this questionnaire identified a wide range of barriers that exist, which stop them from acting on 

climate change. Their responses included, (a) “no idea”; (b) “I can’t change it on my own”; (c) “no”; (d) “climate 

change is important we should take care”; (e) “in order to really do something about climate change, we all have 

to do something”; (f) “no interest”; (g) “if I would give 101% for a change, ~1000+% would work against it; it’s a 

vicious cycle”; (h) “you can’t change a lot if you are alone, but you can with a group”; and (i) “the system is not 

going to change in a day; nobody cared for the last 70 years and it won’t be better in the next 70 years; sure, I 

could contribute my part but the system would need to change for the real change”. 

The Basque Country 
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Regarding those who answered no, they indicated the following barriers; (a) “I believe that referring the problem 

to the population instead of eradicating it from the multinationals and mega factories that are responsible for 

the greatest contamination, has always been the easy way to do nothing”; (b) “the lack of power in terms of 

media is concerned. Mainly that no matter how much he said he would not end up anywhere”; (c) “policies”; (d) 

“we are in a very consumerist society in which everything is thrown away and in the days before buying a new 

one, things were made to last a long time, so we had less waste”.  

Ireland      

Respondents to this questionnaire identified a wide range of barriers that exist, which stop them from acting on 

climate change. Their responses included, (a) “money”; (b) “there are a lot of things I can't change e.g. large 

corporations. The largest issues are things I have no control over like carbon footprint from space, travel, etc.”; 

(c) “I feel my contributions to fight climate change make little difference when major corporations are responsible 

for over 95% of emissions globally and corrupt politicians defend and enable them for personal profit”; (d) “I'm 

not really sure”; (e) “I believe that most of the world’s pollution is from larger companies and so even though I 

as an individual can contribute and help, the extent at which I can do so is miniscule”; (f) “I don't care”; (g) “price”; 

(h) “my action is so small it is not making any difference, it needs to be top companies making change and 

government taking charge”; (i) “dunno”; (j) “there's only so much an individual can do”; (k) “how small my carbon 

footprint is when compared to that of; companies that repeatedly violate international 'law' and, in most cases, 

have the support of the government in the countries they operate in, see the Steven Donziger/Chevron case if 

you seek evidence that companies that actively destroy our planet and get away with it are supported by 

governments in power. Climate change is not a problem of the individual, it is a problem of the society itself. We 

need to evaluate as a society whether profits and economic prosperity are as important as life itself and, if so, 

organise and take meaningful action”; (l) “I didn't vote no but the lack of affordable electric vehicles makes me 

personally feel quite powerless because I'd nearly feel guilty buying a diesel engine car when the time comes”; 

(m) “I don’t feel like taking action because it’s not really stoppable anymore”; (n) “my contribution to air 

pollution, live 40 minutes from school”, (I) “can’t afford hybrid car”, (I) “can’t afford to get the bus every day”, (I) 

“have no choice but to use diesel car”; (o) “it’s not the person individually it’s big industries doing damage”; (p) 

“it's all big fossil fuel corporations paying off politicians to continue doing what they're doing”; (q) “information”; 

and (r) “politics”. 

Italy  

Learners stated: (a) “I am not a big enough person to change many people's minds, I try to act personally, but I 

cannot do much”; (b) “lack of willpower”; (c) “lack of information”; (d) “collective indifference”; (e) “simply as an 

individual I cannot do much to lessen climate change”; (f) “because one person if he or she is not known to the 

world cannot do anything. Everyone should do it”; (g) “all obstacles can be overcome”; (h) “the mentality of older 

people and the desire to do different things”; (i) “the thought of people or politicians who are against contributing 

to this kind of idea”; (j) “I don't want to dedicate my life to it”; (k) “the desire to do nothing”; (l) “I don't think I 

have the necessary skills to do this I can only lend a small hand”; (m) “improving the world and bringing it more 

respect”; (n) “that I might not be able to complete a course”; (o) “these are things I don't know”; (p) “the 

mentality of most people and the limited amount of time available”. 

QUESTION 20: IS THERE ANYTHING ELSE YOU WOULD LIKE TO ADD?     

To conclude the survey, respondents were asked to provide additional feedback if they desired. Some comments 

included; (a) “I'm fairly un-knowledgeable on this topic”; (b) “capitalism will destroy life as we know it and we 

probably won't be able to do anything about it :/”; (c) “I hope to will see positive change/results in the future”; 

(d) “you can only do something about climate change if you join forces”; (e) “great survey, hope it’s helping”; (f) 

“if we all make sure to recycle and so on, we can do it”; (g) “it’s not that hard to recycle and stop throwing clothes 

out!!”; (h) “save the penguins”; and (i) “more information and more education”.  
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SUMMARY OF FINDINGS FROM THE LEARNERS SURVEY  

Austria 

The results of the Austrian survey indicate that more than half of the learners are fearful and worried with 

regards to climate change and that it is a pressing, yet global issue that much be addressed urgently. The learners 

who participated in this study were not knowledgeable in terms of the Sustainable Development Goals with only 

8% of them being aware of their presence. They highlighted that the most important SDGs relate to (14) Life 

below water; (1) No Poverty; (2) Zero Hunger; (3) Good Health and Wellbeing; (13) Climate Action and (16) 

Peace, justice and strong institutions.  

Amongst the learners, “transport options we take” remains a concern, with 38% of respondents feeling that 

action is needed to be taken on the options of transport society take. Austrian learners feel that it is the 

responsibility of political as well as community groups to take action against climate change. Austrian learners 

have often indicated that they feel powerless on their own and that change is dependent on the cohesion of 

society. In addition, pollution is a widespread concern in Austria for learners, especially in terms of water, air, 

and noise pollution.  

Although the learners are knowledgeable in terms of the fact that climate change is a pressing issue, only 10% 

express their concerns with their social circles on a regular basis. For the most part, learners discuss climate 

issues seldom with their family and friends but are unaware of climate change groups within their communities. 

They also feel that there should be practical ideas, community groups and further information established in 

their areas to support community members to take actions on climate change.  

Through the questionnaire, learners highlighted that they would like to learn more about topics, including, 

climate change in general, food production; renewable energy; pollution and the SDGs. However, for educators, 

it is important when creating these resources, they must be created in a manner that highlights the problems 

and provides ways in which solutions can be reached. Watching documentaries and / or listen to podcasts, 

classroom-based activities – workshops and study visits to climate change groups would support learners to 

learn more about the topic. However, in order to do this, practical ideas to implement and information regarding 

groups to connect with should be in place.  

Positive sentiments are felt by Austrian learners with regards to them acting as vehicles for change, through 

personal actions such as; changing habits; recycling; buy less plastic and using more public transport. However, 

a range of barriers have been highlighted by learners, especially in terms of the sentiment of feeling that their 

actions and behaviours will actually make a difference in the world when “the system isn’t changing”.  

The Basque Country 

The result of the survey of Basque learners indicates that many of them, more than half, are very concerned 

about Climate change, as well as global warming, thinking that an urgent intervention is needed, understanding 

it as a global problem that affects to everyone. To get information about the topic, they use the media and also 

the social media channels. On the other hand, the SDGs are not well known in the Basque Country by the 

students (70% have never heard about them), but in spite of that, they do indicate that the use of transport, 

plastic and recycling are relevant actions for the fight against climate change. 

In the second section, the learners are divided in two groups: many of them indicate that they never talk about 

the subject (44%) and the others, those who do from time to time (44%), and say that they do so with friends 

and family, mainly. Pollution and extreme weather patterns are the main climate related issues that affect their 

community. 
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Almost half of those surveyed say that they sometimes take action against climate change, and they carry out 

these activities with friends and family. In addition, they understand that change begins with each person and 

also through political activism. 

The last section which is focused on actions, reveals that the areas about which they would like to learn and 

deepen more are “climate change in general”, “renewable energies” and “pollution (air, soil, water, noise)”. And 

they would like to learn through “study visits to climate change groups”; “meeting with like-minded people”; 

“watching documentaries/podcasts on climate change” and “classroom-based activities – workshops” mainly. 

The actions that they are likely to take on climate change are the “personal actions – lifestyle” and “personal 

actions in the community – i.e. litter collection”, and for this, the support they need is a repository of “practical 

ideas to implement” as well as “further information”, in general. Finally, the barriers they suggested to generate 

individual change are (a) the lack of impact the lack of strength and (b) the need for policies. On the other hand, 

those who answered affirmatively gave, on the one hand, particular solutions and, on the other, indicated that 

it is a problem for the whole world and that projects must be created and participation activated. 

Ireland  

The results of the Irish survey indicate that learners are fearful and worried with regards to climate change, but 

that it is a pressing, yet global issue that much be addressed urgently. The learners who participated in this study 

are knowledgeable in terms of the Sustainable Development Goals with more than half of them being aware of 

their presence. They highlighted that the most important SDGs relate to (1) No Poverty; (2) Climate Action; and 

(3) Zero Hunger.  

Amongst the learners, “plastic usage” remains a concern, with more that 38% of respondents feeling that action 

is needed to be taken on the presence of plastic in society. However, there is trepidation amongst learners that 

large multinational organisations violate the SDGs and ethical principles but there are little measures in place in 

terms of governance. In addition, pollution is a widespread concern in Ireland for learners, especially in terms of 

water, air, and noise pollution.  

Although the learners are knowledgeable in terms of the fact that climate change is a pressing issue, only 10% 

express their concerns with their social circles on a regular basis. For the most part, learners discuss climate 

issues seldom with their friends and family, but are unaware of climate change groups within their communities. 

They also feel that there should be community groups or businesses established in their areas to support 

community members to take actions on climate change.  

Through the questionnaire, learners highlighted that they would like to learn more about topics, including, food 

production; fast fashion; renewable energy and the SDGs. However, for educators, it is important when creating 

these resources, they must be created in a manner that highlights the problems and provides ways in which 

solutions can be reached. Experiential learning, scaffolded learning methodologies, and personal actions would 

support learners to learn more about the topic. However, in order to do this, a “bank of ideas” and information 

regarding groups to connect with should be in place. 

Positive sentiments are felt by Irish learners with regards to them acting as vehicles for change, through personal 

actions such as campaigning; changing habits; and using environmentally friendly products. However, a range of 

barriers have been highlighted by learners, especially in terms of accessing finance to support their ideas; having 

access to infrastructure, such as transport, considering that 53% of respondents are from a rural area; and also 

the sentiment of feeling that their actions and behaviours will actually make a difference in the world when 

multinational organisations “destroy the planet” through their actions.  

Italian  
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A summary of the findings from the first section of the survey reveals that Italian learners perceive climate 

change as an urgent topic, but less than a half of them defines it worrying and having an impact on them, 

demonstrating a lack of commitment and awareness about it. As an issue, climate change is seen as something 

that affects the entire world. The main sources of information through which the learners keep themselves 

updated about climate change are social media and TV news. The students’ knowledge about the United Nations 

SDGs is partial since still more than 40% of the respondents does not know them or is unsure about it. The SDGs 

they say to care about most are life below water, climate action, and zero hunger. Last, from the survey it was 

possible to discover that Italian learners perceive transports, plastic, and waste management as the core issues 

of climate change.  

From an analysis of the findings of the second section, it is quite evident that the topic of climate change is not 

regularly spoken by the learners, since most of them only talk about it sometimes, and more than 30% never 

deals with it. The learners seem to prefer to talk about climate change with people who are closer to them, such 

as their friends and families, and sometimes with their classmates as well. Similarly, the people with whom the 

students would like to act against climate change are friends and family, followed by community groups and 

classmates.  

Regarding their perceptions, the students clearly state that the climate change issue that affects their 

communities the most is pollution, followed by extreme weather patterns. The communities they live in are 

described as inactive against climate issues from more than a 40% of the learners, whereas a similar percentage 

indicates a medium responsiveness. Moreover, when asked about the most suitable actors to mobilise against 

climate change, the learners mentioned political groups, businesses, and educational institutions.   

Finally, the findings from the third section, which was focused on actions, reveal that the three topics on which 

the learners would like to learn more are pollution, climate change in general, and renewable energy. 

Furthermore, they are quite divided about the possible activities to implement in order to acquire this 

knowledge; indeed, they mostly indicated classroom-based activities (as workshops), and documentaries or 

podcasts, but significant percentages were also registered on the other alternatives (study visits to groups, 

meeting with like-minded people, getting involved in a project).  

In general, it is possible to notice that Italian learners consider the action to contrast climate change to be mainly 

individualistic, since the activities they affirm to be more likely to do are the ones concerning their own personal 

lifestyles, to be develop by themselves alone or by themselves in the context of the community (i.e. recycling). 

In addition, the kind of support they declare to need is primarily about ideas to implement, or further 

information and training, but not about connecting with groups of people. Lastly, the data concerning the 

learners’ confidence in their ability to affect climate change show that more than a half of them do not think, or 

is not sure, they can have an effective impact on climate change.  
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PART C – EDUCATORS  

DEMOGRAPHICS  

Table 9:  Category of VET Educator 

Age 

Category  

An educator 

working in VET  

An educator 

working in formal 

education 

An educator 

working in non-

formal education 

Other Total  

Austria  7 4 10 0 21 

Basque 

Country 

22 10 0 0 32 

Ireland 7 10 6 3 26 

Italy 4 8 3 0 15 

Total  40 32 19 3 94 

43% 34% 20% 3% 100 

 

In total, 94 educators from across Europe participated in the field-research for the #me#us#now project, of 

which 43% (40) were educators working in VET; 34% (32) were educators working in formal education; 20% (19) 

were educators working in non-formal education. 3 additional answers (3%) were provided by Irish educators.  

In total, 32 educators have taken part in the survey carried out in the Basque Country, in particular, in Bizkaia. 

All of them are VET teachers, with 41% from the primary sector, 13% from the field of electricity and electronics, 

and another 13% specialist teachers in pedagogy and transversal skills. The sample is representative of 10 fields 

of training. 

In total, 26 Irish educators replied to the survey, of which, three additional responses were received, including; 

(a) “Instructor in pre-hospital emergency care” – 4% (1); (b) “Quality Assurance Officer” – 4% (1); and (c) “Clerical 

Officer” – 4% (1).  

In response to the question, “what subjects do you teach?”, a variety of different answers were provided based 

on the country of origin of the participant.   

Austrian subjects included; (a) “school skills” – 9 responses. These were divided into “German” – 6; “English” – 

5; “Mathematics” – 4; “General Knowledge” – 4; “Primary school material” – 2; (b) “Social Skills” – 8; (c) 

“Vocational orientation” – 4; (d) “Job application training” – 4; (e) “Individual coaching” – 4; (f) “Vocational skills” 

– 1; (g) “Creative Design” – 1; (h) “Cultural techniques” – 1; (i) “all” – 1.  

The subjects taught by Irish educators included; (a) “English as a second or other language” – 3 respondents; (b) 

“Communications” – 3; (c) “Art, Design and Multimedia” – 2. One respondent indicated that they teach each of 

the following subjects; (d) “English & Religious Education”; (e) “Sport / Health Related Fitness”; (f) “Gaeilge (Irish 

Language)”; (g) “English Language & Technology”; (h) “A variety in emergency care”; (i) “Computers”; (j) 

“Computer applications, ICT, trying to incorporate some STEM elements”; (k) “Maths & Computer Applications” 

; (l) “Horticulture”; (m) “Home Economics & Social Education”; (n) “Woodwork & Graphics”; (o) “Childcare & 

Social Studies modules”; (p) “Communications & French”; (q) “English & Geography”; (r) “Various”; (s) “Climate 

change / Science / Action / Solutions /  Communications”; (t) “I don’t teach but support curriculum and delivery” 

; and (u) “Admin”.  
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Italian subjects included soft skills educators, and another 20% were violin teachers. The rest of the ensemble 

was composed of French, English, Italian and History, Mathematics and Science, Literature, Human sciences, 

Music, Sexual education, Psychology of labour, and Special needs teachers.   

Table 10: Gender 

 Male  Female Prefer Not to Say   

Total 

Austria  4 17 0 21 

The Basque Country  15 16 1 32 

Ireland 7 19 0 26 

Italy 12 3 0 15 

Total 38 55 1 94 

40% 59% 1% 100% 

In terms of gender distribution of the educators who responded to the survey, 59% (55) of respondents were 

female; 40% (38) were female, and 1 person (1%) did not provide an answer.   

Table 11: Location of participants 

Location of participants  Rural  Urban  Total 

Austria  11 10 21 

The Basque Country  12 20 32 

Ireland 19 7 26 

Italy 3 12 15 

Total 45 49 94 

48% 52% 100% 

The majority of educators who replied to the survey were based in an urban setting (52% / 49), with 48% (45) 

identifying that they came from a rural setting.   
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SECTION 1: #ME –  WHAT DOES CLIMATE CHANGE MEAN TO EDUCATORS? 

 

The first section of the educators’ survey, as the learners’ one, was composed of eight questions investigating 

perceptions, knowledge, and opinions of the participants about climate change and the current climate trends.  

QUESTION 1: WHEN YOU HEAR THE WORDS 'CLIMATE CHANGE' WHAT DOES THAT MEAN TO 

YOU?   

Bar chart 10: When you hear the words climate change, what does that mean to you?  

 

Across Europe, educators were united in the fact that climate change is ‘something that is happening that needs 

urgent action”, with 67% (63) selecting this as their preferred definition. The second preferred option was that 

the “warming of the earth – melting of the ice caps” with 51% (48). Weaker definitions of climate change 

included “something that is happening in a different part of the world” with 2% (2), and “I have no ideas what it 

really is” with 1% (1). 

Austria  

90% (19) of the respondents to the educator’s survey felt that climate change is “something that is happening 

that needs urgent action”. 81% (17) felt that climate change is the “warming of the earth – melting of the ice 

caps”; and 48% (10) felt that it has something to do with “Greta Thunberg”; “something that politicians should 

take care of” and “something to do with science”. Additional responses to this question include; (a) “something 

that is happening in a different part of the world” – 5% (1); and (b) “others” – 10% (2).  

The Basque Country 

When addressing the question, “what does the term 'climate change' mean”, 81% (26) of educators indicated 

their first answer as “something that is happening that needs urgent action”; 56% (18) indicated that “warming 

of the earth - melting of the ice caps” was the second-best definition for climate change. Additional responses 

to this question include; (a) “something that politicians should take care of” – 18% (10); (b) “something to do 
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with science” – 13% (4); and (c) “Greta Thunberg”– 9% (3) and one person answered that they had no idea what 

it really is. 

Ireland  

85% (22) of the respondents to the educator’s survey felt that climate change is “something that is happening 

that needs urgent action”. 65% (17) felt that climate change is the “warming of the earth – melting of the ice 

caps”; and 31% (8) felt that it has something to do with “Greta Thunberg”. Additional responses to this question 

included; (a) “something that politicians should take care of” – 27% (7); (b) “something to do with science” – 15% 

(4); (c) “something that is happening in a different part of the world” – 8% (2).  

Each of the following responses received 1 vote (4%); (d) “something that I’ve been stressing about since 

childhood that everyone else is only taking seriously now it’s too late”; (e) “the normal changes the earth makes 

over time”; (f) “something that angers me”; and (g) “something that we can do very little about unless our 

government is on board / practising what they preach”. No educator involved in the Irish survey felt that it was 

“something that I do not really care about” or something that they “have no idea what it really is”.  

Italy  

For all of the educators involved in the Italian survey (15), climate change represents “something that is 

happening that needs urgent action”. A vast majority of them defined it as; “warming of the earth – melting of 

ice caps” – 87% (13); followed by 80% (12) who believe it is something that “politicians should take care of”. 

Moreover, 27% (4) of educators see climate change as being somehow related to “Greta Thunberg”, and 13% of 

them thought it is “something to do with science”.  None of the respondents selected the options “something 

that is happening in a different part of the world”; “something I do not really care about”; and “I have no idea 

what it is really”. 

QUESTION 2: DOES CLIMATE CHANGE WORRY YOU?  

Table 12: Does climate change worry you? 

 Yes - it is very 

worrying 

No - it is not 

something I think 

about often 

Not sure - I do not feel 

like I know enough 

Other 

Austria  18 1 2 0 

Basque 

Country 
25 3 2 2 

Ireland 20 3 2 1 

Italy 13 0 2 0 

Total  76 7 8 3 

81% 7% 9% 3% 

Educators were invited to illustrate how concerned and worried, if at all, they are towards climate change. 81% 

(76) of educators who participated in the #me#us#now survey highlighted that “climate change is very 

worrying”. There were mixed opinions for the other options; with 9% (8) feeling like they “don’t know enough” 

and a further 7% (7) illustrating that they “don’t think about it often”.  

Austria 
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Considering how worried educators are in relation to climate change, 86% (18) of educators felt that “yes - 

climate change is very worrying”; 10% (2) felt that they were unsure and “I do not feel like I know enough”; 5% 

(1) identified that “no – it is not something I think about often”.  

The Basque Country  

At the time of writing this report, climate change concerned 78% (25) of Basque educators, while 9% (3) did not 

feel they have enough knowledge on the topic, and a further 6% (2) indicated that it is not something they think 

about often.  

Ireland    

Considering how worried educators are in relation to climate change, 77% (20) of educators felt that “yes - 

climate change is very worrying”; 12% (3) identified that “no – it is not something I think about often”; 8% (2) 

felt that they are unsure and “I do not feel like I know enough”. On additional response was received; “Worry? 

No. I see it as a natural process, perhaps accelerated by humanity in these times in which we live. We now have 

the science to monitor changes hence we are more aware of them”.  

Italy  

87% (20) of Italian educators who participated in this study stated that they were very worried about the topic, 

and the remaining 13% (2) selected the option “not sure, I do not feel like I know enough”.  

QUESTION 3: DO YOU THINK THAT CLIMATE CHANGE AFFECTS YOU? AND IF SO, WHO DO YOU 

FEEL THAT IT MOST AFFECTS?  

Table 13: Do you think that climate change affects you? 

 

 

  

 Yes – I do feel like 

it affects me in 

some ways  

No – I do not think 

that I am 

personally 

affected  

Not sure – I 

have never 

really thought 

about it  

Other 

Austria  20 1 0 21 

Basque Country 28 3 1 32 

Ireland 23 1 2 26 

Italy 13 0 2 15 

Total  84 5 5 
94 

89% 5% 5%  
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Bar chart 11: Who do you feel climate change mostly affects?  

 

In order to delve deeper into the topic of climate change concerns amongst educators, it was important to 

examine whether they felt that they were impacted as a result. 89% (84) felt that “yes – I do feel like it affects 

me in some ways”. The remaining 11% was split equally between “no, I do not think that I am personally 

affected”, and “not sure – I have never really thought about it”.  

Additionally, educators were invited to reflect on who is mostly impacted by climate change. 96% (92) felt that 

“the world” was impacted upon the most; followed in second with 47% (45) “my country” and in joint third, with 

43% (41) was “my community” and “Europe”. The least common response, although still with 36% (35) was “me”.  

Austria  

95% (20) of Austrian educators felt that “yes, I do feel like it affects me in some ways”; and 5% (1) identified “no, 

I do not think I am personally affected”. When asked to consider who climate change mostly affects; all of the 

educators (21) thought that it affects “the world”. Other responses (33%) provided by educators included; “my 

country”; “Europe”; “my community”; and “me”.  

The Basque Country 

88% (28) indicated that “they do feel like it affects them in some ways”, 9% (3) on the other hand, did not believe 

it, and 3% (1) were not sure. 97% (31) of educators felt that climate change affects “the world”; 50% (16) felt 

that it impacts upon “my community”; 47% (15) indicated “my country” and “Europe”; 44% (14) indicated “me”.  

Ireland    

88% (23) felt that “yes, I do feel like it affects me in some ways”; 8% (2) identified “not sure – I have never really 

thought about it”; and 4% (1) identified “no, I do not think I am personally affected”.  

Educators were asked to consider who climate change mostly affects; 96% (25) of them felt that it affects “the 

world”. The second most popular response, with 54% (14) was “my country”. In joint third position, with 46% 

(12) were “Europe” and “Me”. Additional responses included; (a) “my community” – 42% (11); (b) “our 
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biodiversity” – 4% (1); (c) “everyone but obviously some people are feeling the effects now worse than others, 

e.g. climate refugees” – 4% (1); and (d) “particular areas of the world” – 4% (1). 

Italy  

Similarly, when asked if they perceive that climate change produces an effect on them, 87% (13) of the 

participants affirmed to feel affected by it, whereas 13% (2) were not sure, and had never thought about it. From 

a broader point of view, the actors and subjects mostly affected by climate change according to educators were 

“the world” – 100% (15); “me” and “my country” – 60% (9); “Europe” and “my community” – 47% (7).  

QUESTION 4: WHERE DO YOU RECEIVE/LOOK FOR INFORMATION ON CLIMATE CHANGE? 

Bar chart 12: Where do you receive or look for information on climate change? 

  

Educators were invited to illustrate the platforms and channels they use in order to access information on 

climate change. The responses showed, that across Europe, the most common channel was that of “traditional 

media channels”, with 88% (83) of votes; followed in second place by “social media channels” with 47% (44). 

The least preferred channel was through “family” with 13% (12).  

Austria 

All of the educators (21) find information regarding climate change through the “media”. Other popular 

responses included; (a) “social media channels such as Facebook, Instagram, Twitter and Tik Tok” – 48% (10); (b) 

“education providers” – 33% (7); (c) “work” – 24% (5); (d) “friends” and “family” – 19% (4); and (e) “science 

journals”– 5% (1).  

The Basque Country  

As for the sources where educators go to seek information on climate change, they mostly refer to the (a) the 

“media” – 88% (28); (b) “social media”– 41% (13); (c) “friends” – 31% (10); (d) “work” – 11% (8); (e) “education” 

– 19% (6); and (f) “family” – 13% (4). One educator goes to specialised Spanish magazines within the sector, 

including El Ecologista and Quercus.  
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Ireland    

Educators were invited to illustrate the channels through which they receive their climate change information. 

81% (21) of these educators find out information through the “media”. Other popular responses included; (a) 

“social media channels such as Facebook, Instagram, Twitter and Tik Tok” - 41% (10); (b) “education providers” 

– 35% (9); (c) “friends” – 19% (5); (d) “work” – 15% (4); (e) “family” – 12% (3). Additional answers with one 

response each (4%) were as follows; (e) “I receive info and updates via “The New Internationalist”; “SDG Forum, 

Amnesty and a range of other NGO’s”; (f) “The Guardian, Nature, The Journal, IPCC, NASA, NOAA, UNESCO”; (g) 

“I don’t”; (h) “Common sense and observations”; and (i) “National Geographic”.  

Italy  

From the survey, it was possible to discover that the two most used means of accessing information by Italian 

educators are “media”, referring mainly to TV news, with 87% (13), and “social media channels” with 73% (11). 

The information coming from “education/school” and the “workplace” were chosen by 33% (5) and 27% (4) of 

the respondents. 19% (5) of educators declared that they access information through their “friends”; 13% 

through “press and newspapers”, and the rest selected other options such as “family” – 7% (1); and “public 

documents” – 7% (1). 

QUESTION 5: HAVE YOU HEARD OF THE UNITED NATIONS SUSTAINABLE DEVELOPMENT GOALS 

(SDGS)? IF YES, WHICH OF THE SDGS DO YOU CARE ABOUT MOST?  

Pie chart 7: Have you heard of the United Nations Sustainable Development Goals? 

 

  

61 (65%)

21 (22%)
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Table 14: If yes, which of the SDG’s do you care about most?  

 

In order to develop training courses on climate change, educators were invited to illustrate their current 

knowledge of the United Nations Sustainable Development Goals, which are crucial to supporting Europe to 

reach the 2030 Goals. 65% (61) of educators surveyed illustrated that they had heard about them compared to 

22% (21) who were unaware of them. An additional 13% (12) were unsure as to whether they had heard about 

them or not.  

The most widely known SDGs were, (a) SDG 1 – 12 votes; (b) SDG 13 – 9 votes; and (c) SDG 7 – 7 votes. 8 people 

identified that they were familiar with all of the 17 SDGs.  

Austria 

Of the 21 educators who responded to this survey, 38% (8) have heard about the Sustainable Development 

Goals, 33% (7) had not heard about them, and 29% (6) were unsure if they had. For those who had heard about 

the SDGs, they were invited to elaborate on the SDG that they care about the most, 6 respondents replied and 

provided the following feedback; (1) SDG 13 and 16 – 1; (2) SDG 1 -1; (3) SDG 3,6,7,12,13,14,15,16,17 – 1; 

Additionally, 2 participants felt (it is) “too difficult to read captions on posters”; and another felt that all of the 

SDGs were important. 

The Basque Country 

Addressing in particular the field of the SDGs, the vast majority know what they are 78% (25) and 19% (6) do 

not. One person indicates that they are not sure; likewise, 35% indicated that they know all of them, and then 

the following were known by two respondents; (a) SDG 1; (b) SDG 7; (c) SDG 11; (d) SDG 12; (e) SDG 13; (f) SDG 

14; (g) SDG 15; and (h) SDG 16. 

Ireland   

Of the 26 educators who responded to this survey, 58% (15) have heard about the Sustainable Development 

Goals, 27% (7) had not heard about them, and 15% (4) were unsure if they had.  

For those who had heard about the SDGs, they were invited to elaborate on the SDG that they care about the 

most, 11 respondents replied and provided the following feedback; (a) SDG 1 – 3 responses; (b) SDG 2 – 1; (c) 

SDG3 – 1; (d) SDG 4 – 2; (e) SDG 5 – 1; (f) SDG 6 – 1; (g) SDG 7 – 2; (h) SDG 11 – 1; (i) SDG 12 – 2; (j) SDG 13 – 3; 

(k) SDG 14 – 1; (l) SDG 15 – 1; and (m) SDG 16 – 1. Additionally, 3 participants felt that all of the SDGs were 

important, one felt “I don’t have much hope for them being achieved”; and another felt (it is) “too difficult to 

read captions on posters”.   

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 All  Don’t 
Know 

Austria  1 0 1 0 0 1 1 0 0 0 0 1 2 1 1 2 1 1 0 

The Basque Country 7 1 0 1 0 1 3 0 0 0 1 2 2 1 1 1 0 4 0 

Ireland 3 1 1 2 1 1 2 0 0 0 1 2 3 1 1 1 0 3 0 

Italy 1 1 1 2 0 0 1 1 0 0 0 1 2 1 0 0 0 0 0 

Total 12 3 3 5 1 3 7 1 0 0 2 6 9 4 3 4 1 8 0 
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Italy  

87% (13) of the educators affirmed to know them, one respondent (7%) declared to be unaware, and another 

one to be not sure about them (7%). Six respondents stated that the SDGs they care about most are: (a) SDG 1 

– 1; (b) SDG 2 – 1; (c) SDG3 – 1; (d) SDG 4 – 2; (e) SDG 7 – 1; (f) SDG 8 – 1; (g) SDG 12 – 1; (h) SDG 13 – 2; and (i) 

SDG 14 – 1. From these answers, the educators’ concern seems higher about quality education (n.4) and climate 

action (n.13). 

QUESTION 6: REGARDING TAKING ACTION ON CLIMATE CHANGE, WHAT DO YOU THINK IS THE 

MOST IMPORTANT THING TO CONSIDER?  

Table 15: Regarding taking action on climate change, what do you think is the most important thing to 

consider? 

Options to consider  Responses  % 

Transport options we take (i.e. car, bus, train, airplane) 37 39 

What we eat (i.e. the type of food - meat/vegetarian etc.) 28 30 

Where our food comes from (i.e. air miles) 33 35 

Our plastic usage 28 30 

If we recycle or not 27 29 

Where we buy our clothes from 7 7 

Microplastics 16 16 

Other 13 13 

In order to determine the solutions that can be provided as part of the #me#us#now Methodological Collection, 

educators were invited to illustrate the most important areas to consider. The “transport options we take” was 

the most common action highlighted by educators with 39% (37). In second place, with 35% (33) was “where 

our food comes from”. Other popular answers included; (a) “what we eat” – 30% (28); (b) “our plastic usage” – 

30% (28); and (c) “if we recycle or not” – 29% (27).  

Austria  

21 educators provided their insights into the most important things to consider when taking action on climate 

change. 33% (7) identified “where our food comes from”; 29% (6) identified “what we eat”; 19% (4) identified 

the “transport options we take”. Additional responses include; (a) “micro-plastics” – 10% (2); (b) “if we recycle 

or not”– 5% (1); and (c) “our plastic usage” – 5% (1). 

The Basque Country   

53% (17) of Basque educators indicated “the transport options we take (ie. car, bus, train, airplane)”; 41% (13) 

indicated “if we recycle or not”; 19% (6) suggested “where we buy our clothes from” and “micro plastics”. 

Additional responses with one vote each were (a) “unsustainable consumption”; (b) “education”; (c) “reducing 

the amount of waste we generate”; (d) “optimization of resources”; (e) “the impact caused by large countries, 

large companies”; and (f) “clean and renewable energies, population growth and ways of production”.  

Ireland  

25 educators provided their insights into the most important things to consider when taking action on climate 

change. 24% (6) identified the “transport options we take”; 20% (5) identified “our plastic usage”; 16% (4) 

identified “what we eat”; 12% (3) indicated “if we recycle or not” and “micro-plastics”. Additional responses with 

1 vote each (4%) included; (a) “where our food comes from”; (b) “transport options, recycling and energy 

consumption, insulation”; (c) “the eradication of capitalism”; (d) “that the technology for cleaner energy be 
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released”; (e) “those who accumulate wealth rather than investing in policies that are uplifting and sustainable 

for humanity. Profiteering and greed are the main areas to look at”.   

Italy  

Two alternatives were equally selected by educators (67%), and were “transport options we take (i.e. car, bus, 

train, airplane)” and “if we recycle or not”. In second place, 47% (7) of participants chose the options concerning 

“the type of food we eat”, “the origin of food”, and the “use of plastic”. Lastly, 33% (5) of educators indicated 

“micro plastics” as a central issue, and 7% (1) “where we buy our clothes”.  

SECTION 2: #US –  WITH WHOM DO EDUCATORS SPEAK TO ABOUT CLIMATE CHANGE?  

The eight queries composing the second section of the educators’ survey dealt not only with the relationship 

between climate change and communities, but also between climate change and educational institutions. 

Indeed, educators were asked about the presence of this topic into the scholastic curricula and the possible 

steps to take in order to enhance its involvement in school programmes, or every-day lessons.  

QUESTION 7: DO YOU TALK TO OTHER PEOPLE ABOUT CLIMATE CHANGE? IF YES, WHO DO YOU 

TALK TO ABOUT CLIMATE CHANGE?   

Pie chart 8: Do you talk to other people about climate change? 

 

  

30 (32%)

61 (65%)
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Do you talk to other people about climate change?

Yes - it is regularly something I talk about
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No - it is not something I talk about to other people
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Bar chart 13: If yes, who do you talk to about climate change?  

 

Educators play a pivotal role in society in supporting change, so for the #me#us#now consortium, it was 

important to consider, whether educators do in fact speak with other people about climate change. The results 

indicated that only 32% (30) of educators surveyed “do in fact speak about climate change with others on a 

regular basis”. 65% (61) only speak with others “from time to time”; and 3% (3) indicated that “they do not talk 

about climate change” with others. 

For those who do speak with others, 85% (80) speak with “friends”; 80% (75) speak with “family” and 63% (59) 

speak with “colleagues” and “students”.  

Austria  

In Austria, 62% (13) identified “sometimes – it is something I talk about from time to time”. A further 38% (8) 

identified that “yes – it is something I regularly talk about”.  

Of the 21 educators who took part in this survey, all responded to the question, “with whom do you talk to about 

climate change”. 100% (21) identified that they speak with “family”, 95% (20) speak with “friends”; 90% (19) 

speak with “students” and 81% (17) speak with “colleagues”. One additional response was received which was 

“community groups”. No educator highlighted that they speak with “political groups” regarding climate change.  

The Basque Country 

In relation to the question, “do you talk to other people about climate change”, of the 32 people surveyed, 84% 

(27) indicated that “it is something that they talk about from time to time”. 13% (4) said that “yes, it is something 

I talk about regularly”, and one person indicated that they do not do so.  

Of all those people who have answered affirmatively, the highest percentage does so with “friends”, with 84% 

(27). In second place, with 66% (21) was “family”, followed by “colleagues” with 50% (16). Additional responses 

included; (a) “students” – 44% (14); and (b) “community groups” – 13% (4).   

Ireland 
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In relation to the question, “do you talk to other people about climate change”, in Ireland, 62% (16) identified 

“sometimes – it is something I talk about from time to time”. A further 31% (8) identified that “yes – it is 

something I regularly talk about”. Only 8% (2) of the respondents identified that “no – it is not something I talk 

about to other people”.  

Of the 26 educators who took part in this survey, 25 responded to the question, “with whom do you talk to about 

climate change”. 88% (22) identified that they speak with “family”, compared to 76% (19) who speak with 

“friends” and “colleagues”. Additional responses included (a) “students” – 64% (16); and (b) “community groups” 

– 20% (5). No educator highlighted that they speak with “political groups” regarding climate change.  

Italy  

33% (10) of educators answered positively, and 67% (5) of them said “sometimes - it is something I talk about 

from time to time”.  No educator indicated that they do not speak about climate change with others.  

Afterwards, the participants were asked with who they talk about climate change with, and the options they 

selected the most were “friends” – 93% (14); “family” – 73% (11) and “students” – 66% (10). Slightly less than a 

half of them (47% / 7) indicated “colleagues” as interlocutors, and the alternatives “community groups” and 

“political groups” were chosen by 27% (4) and 7% (1) respectively.  

QUESTION 8: WHAT ARE THE MAIN CLIMATE RELATED ISSUES THAT AFFECT YOUR COMMUNITY? 

AND WITH WHOM WOULD YOU TAKE ACTION AGAINST CLIMATE CHANGE?  

Table 16: What are the main climate related issues that affect your community? 
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Austria  9 0 6 1 2 3 0 

Basque Country 18 0 0 2 1 8 1 

Ireland 17 0 0 0 0 8 1 

Italy 8 0 1 1 0 5 0 

Total  35 0 7 4 3 16 1 

37% 0% 7% 4% 3% 17% 1% 

 

The #me#us#now consortium sought to understand the main climate related issues that affect the communities 

in which the educators live, in order to provide effective training resources. Across Europe, educators highlighted 

that the most impactful issue is that of “pollution in all of its forms”, with 37% (35) selecting this option. The 

second most important issue was that of “extreme weather patterns”, with 17% (16).  
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Austria  

43% (9) of educators identified “pollution (water, air, noise, etc.)”; 29% (6) identified “drought”; 14% (3) 

identified “extreme weather patterns”; 10% (2) identified “extinction” and 5% (1) identified “flooding”. To 

address these challenges, educators provided insight into with whom they would take action on climate change. 

The answers were as follows; (a) “political groups” – 67% (14); (b) “community groups” – 57% (12); (c) “friends” 

– 48% (10); (d) “colleagues” and “family” – 43% (9); and 3 other responses were given and identified “all, each 

and every one of us”.  

The Basque Country  

56% (18) of educators identified “pollution (water, air, noise, etc.)”; 25% (8) identified “extreme weather 

patterns”; 6% (2) identified “flooding”; and 3% (1) identified “extinction”. To address these challenges, educators 

provided insight into with whom they would take action on climate change. The answers were as follows; 

“community groups” – 59% (19); “friends” – 50% (16); “political groups” – 53% (17); “family” – 44% (14); 

“classmates” – 34% (11); and “the Government”.  

Ireland  

In relation to the question, “what is the main climate related issues that affect your community”, 65% (17) of 

educators identified “pollution (water, air, noise, etc.)”; 31% (8) identified “extreme weather patterns”; and 4% 

(1) identified “energy consumption regarding housing standards”. To address these challenges, educators 

provided insight into with whom they would take action on climate change. The answers were as follows; (a) 

“community groups” – 65% (17); (b) “colleagues” – 42% (11); (c) “family” – 38% (10); (d) “political groups” – 38% 

(10); (e) “friends” – 31% (8); (f) “classmates” – 19% (5). Other responses included (g) “make learners more aware 

of climate change and United Nations Sustainability Goals”; (h) “none of the above”; and (i) “anybody who 

cared”.  

Italy  

“Pollution” seems to be the central issue faced by Italian educators, with 53% (8) selecting this option. This was 

followed by “extreme weather patterns” with 33% (5). Two educators respectively indicated “flooding” – 7% (1) 

and “drought” – 7% (1), and the remaining alternatives (desertification, extinction, other) were not selected. 

According to the feedback, educators would feel most comfortable acting on climate change with; (a) 

“community groups” – 60% (9); (b) “their families” – 47% (7); (c) “their friends” – 40% (6); (d) “colleagues” – 40% 

(6); and (e) “political parties” – 40% (6).  

  



 

  48 

 

QUESTION 9: CURRENTLY, DO YOU INCLUDE LESSONS ON CLIMATE CHANGE WITH YOUR 

STUDENTS/ GROUPS? DO YOU FEEL CONFIDENT TO INCLUDE LESSONS ON CLIMATE CHANGE 

WITH YOUR STUDENTS/GROUPS? 

Pie chart 9: Currently, do you include lessons on climate change with your students / groups? 

 

Bar chart 14: Currently, do you feel confident to include lessons on climate change with your students / 

groups? 
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In order to gauge how often students receive training on climate change, educators were invited to answer 

whether they include lessons on climate change with their groups. 33% (31) of educators illustrated that “they 

sometimes” include such lessons; 32% (30) do not; and 31% (29) currently provide training.  

In order to try to find a rationale for this, educators were asked whether they were confident in including lessons 

on climate change. 45% (42) of educators felt “confident” to do so; 26% (24) were “unsure”; and 24% (23) were 

“not at all confident”.  

Austria 

48% (10) of educators identified that “yes, I do” include lessons on climate change with their students / groups; 

43% (9) identified “sometimes”; and 10% (2) currently “do not include” such lessons. 62% (13) felt that they were 

“confident to include lessons on climate change with their students / groups”; 38% (8) were “unsure” if they felt 

confident to do so, and 5% (1) expressed that “no, I do not feel confident”. 

The Basque Country  

44% (14) of educators identified that “no, I don´t include lessons on climate change with the students/groups”, 

28% (9) do so “sometimes”, and 19% (6) identified that “yes”, they do include such lessons. As one of the 

probable causes of the non-implementation of this subject during the lectures, 41% (13) of the Basque educators 

commented that they “do not feel confident to do it”; 38% (12) indicated that they “do feel confident”; and 19% 

(6) are “unsure”.  

Ireland  

36% (9) of educators identified that “yes, I do” include lessons on climate change with their students / groups; 

36% (9) identified “sometimes”; and 28% (7) currently “do not include” such lessons. 48% (12) felt that they were 

“confident to include lessons on climate change with their students / groups”; 24% (6) were “unsure” if they felt 

confident to do so, and 16% (4) expressed that “no, I do not feel confident”. 

Three educators also offered some rational to the reasons why they do not feel confident or unable to include 

lessons on climate change with their learners. Their responses included (a) “somewhat confident, working on 

STEM related technology projects to include UN Sustainable Goals”; (b) “with so many competing priorities, I 

don’t have time to develop lessons on climate change as it’s not part of what I’m teaching, but if the resources 

were developed, I’d be happy to implement”; and (c) “I teach ESOL to beginners so they do not have the 

vocabulary to discuss climate change in English”.  

Italy  

Changing the topic to teaching, the answers to the question: “currently, do you include lessons on climate change 

with your students/groups?” were “no I do not” for 47% (7) of educators; “yes I do” for 27% (4), and the same 

percentage indicated “sometimes”. 

Furthermore, when asked if they feel comfortable including lessons on climate change, the responses were 

positive for 40% (6) of educators, negative for 33% (5), and uncertain for the remaining 27% (4). 

  



 

  50 

 

QUESTION 10: WHAT REQUIREMENTS (AS AN EDUCATOR) WOULD YOU HAVE TO INCLUDE  

LESSONS ON CLIMATE CHANGE?  

Austria 

Educators who responded to this survey indicated a wide range or requirements that they need in order to 

include lessons on climate change with their students / groups. Their requirements include; (a) “well-founded 

basic knowledge”; (b) “in-depth information, access to information material, films, etc.”; (c) “I must have dealt 

with the topic of climate change myself”; (d) “well-prepared working material (worksheets, quizzes,...)”; (e) 

“provide verified facts, address fake news”; (f) “differentiate between science and opinion, scientifically 

conformed knowledge”; (g) “extensive knowledge in this area”; (h) “prepare materials better, possibly 

workshop”; (i) “have a role model effect”; (j) “use reliable sources”; (k) “comprehensive knowledge”; (l) “well-

founded basic scientific knowledge”; (m) “willingness to do so”; (n) “good teaching material”; (o) “obtain up-to-

date information (media)”; (p) “more detailed examination of the topic”; (q) “basic knowledge”; and (r) “more 

knowledge about environmentally friendly alternatives”. 

The Basque Country 

Educators who responded to this survey indicated a wide range or requirements that they need in order to 

include lessons on climate change with their students / groups. Their requirements include; (a) “waste 

management”; (b) “responsibility”; (c) “weather”; (d) “automobile industry”; (e) “a broader approach to what 

climate change really means, without political or economic interests” related to the subject to be taught”; and 

(f) “training”.  

Ireland  

Educators who responded to this survey indicated a wide range or requirements that they need in order to 

include lessons on climate change with their students / groups. Their requirements include; (a) “sustainability”; 

(b) “PowerPoint and video presentation posters”; (c) “knowledge of the spectrum”; (d) “unbiased information, 

with reasoning and facts”; (e) “to make the lesson accessible to students with low English level”; (f) “none”; (g) 

“before and after pictures of the planet speak the most because of visuals”; (h) “training”; (i) “not really my field”; 

(j) “sources up to date, visual engaging content, relevant to the audience, focus on solutions at least half the time 

– empowering”; (k) “no requirements, but the topic is included in our textbooks”; (l) “having the proper materials 

and amount of time”; (m) “make it a mandatory unit to be delivered at induction across all programmes”; (n) 

“keep information relevant and up to date with what is happening at the moment”; (o) “user friendly resources 

- a menu of topics resources to choose from”; (p) “it would be very beneficial to have a set of very straight 

forward, universal and up-to-date resources available that I could present to the students. In order for them to 

be interesting for the students it would be beneficial if they were very visual and user-friendly”; (q) “relevant 

topic”; (r) “making it into an art project that reflect damage being done”; and (s) “field trips”.  

Italy  

Another core question that composed the survey concerned the requirements that educators would need to be 

able to include the topic of climate change in their teaching activity. This was an open question, and the answers 

given by the respondent were: (a) “awareness and reliable data”; (b) “detailed training”; (c) “lifelong learning”; 

(d) “information and training”; (e) “information from verified sources”; (f) “follow a short but high-quality 

course”; (g) “to keep updated and understand differences between past and present”; (h) “empathy and 

sensitivity”; (i) “a ‘green soul’”. As it is evident, a need for training and information emerged clearly from 

educators’ answers.  
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QUESTION 11: WHAT CHALLENGES DO YOU CURRENTLY SEE TO INCLUDING LESSONS ON 

CLIMATE CHANGE WITH YOUR GROUPS? 

Pie chart 10: What challenges do you currently see to including lessons on climate change with your groups? 

 

The #me#us#now consortium seek to understand the challenges, barriers and limitations to introducing climate 

change education into the classroom. Educators involved in this survey highlighted that the main challenge they 

face is ultimately, with regards to a “lack of interest from the students”, with 35% (30) selecting this option. 30% 

(26) felt that there is “lack of information and understanding on behalf of the educators”; and 18% (16) identified 

“a lack of support from the educational institution”. 15 (17%) additional reasons were also provided which will 

be addressed below.  

Austria  

Three main thematic areas are evident in relation to the challenges that are faced by educators to include lessons 

on introducing climate change education into their classrooms. 57% (12) of educators felt that there is a “lack 

of interest from the students”; and a further 19% (4) identified a “lack of information / understanding 

(educators)”; 10% (2) indicated that there is a “lack of support from your educational institution”. An additional 

response, identified by 2 respondents (10%) is, that “the personal problems of the Clients are in the foreground”. 

1 educator (5%) identified “time resources” as a challenge. 

The Basque Country  

Likewise, they face problems in including it in classes, mainly the “lack of interest from the students” and “lack 

of information/understanding (educators)”, with 32% (9) respectively. Another of the main causes is the “lack 

of support from your educational institution” with 18% (5); and “lack of time” – 7%.  

Ireland      

Three main thematic areas are evident in relation to the challenges that are faced by educators to include lessons 

on introducing climate change education into their classrooms. 24% (6) of educators felt that there is a “lack of 

interest from the students”; and a further 24% (6) identified a “lack of information / understanding (educators)”. 

20% (5) indicated that there is a “lack of support from your educational institution”. Additional responses, 

30 (34%)

26 (30%)

16 (18%)

16 (18%)

What challenges do you currently see to including lessons 
on climate change with your group?

Lack of interest from the students Lack of information / understanding (educators)

Lack of support from your educational institution Other



 

  52 

 

identified by at least 1 respondent (4%) to this question were as follows; (a) “time pressures from already very 

heavy course syllabi”; (b) “lack of English level and interesting material”; (c) “too complex to discuss for beginner 

ESOL”; (d) “this is more around the lack of interest in ICT and how it can be used in climate change education”; 

(e) “requirements of modules that I teach, deadlines, outdated modules that do not cover climate change”; (f) 

“curriculum needs to explicitly state that learning about climate change is a core component at primary level”; 

(g) “lack of core information”; and (h) “lack of time to develop up-to-date resources”.  

Italy  

Next, the educators were asked to indicate which challenges they face in including climate change in their 

teaching. Between the different alternatives, half of them (50%) selected as an option “lack of 

information/understanding”; 29% (4) chose “lack of support from your educational institution”, and three 

educators (7% each) were divided between “lack of interest from the students”; “difficulties in changing habits”; 

and a “lack of a common, clear and continuous project”.  
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SECTION 3: #NOW –  WHAT CAN EDUCATORS DO NOW TO COMBAT CLIMATE CHANGE?  

The third section of the survey focused on the educators’ opinion about topics of interest related to climate 

change, the possible actions to take to affect the climate crisis, and the means through which include climate 

themes in their teaching activity. This section was composed of five questions.  

QUESTION 12: AS AN EDUCATOR, WHICH OF THE FOLLOWING TOPICS WOULD YOU LIKE TO 

LEARN MORE ABOUT?  

Bar chart 15: As an educator, which of the following topics would you like to learn more about? 

 

In order to develop curricula that would suit the needs of educators and their learners, educators were invited 

to describe the topics that they would like to learn more about. To begin, the first query investigated which are 

the educators’ topics of interest regarding climate change. The most preferred options were (a) “climate change 

more generally” – 50% (47); (b) “renewable energy” – 46% (43); (c) “food production” – 45% (42); (d) “pollution” 

– 45% (42); and (e) “the Sustainable Development Goals” – 45% (42). At the time of completing this research, 

“water security” and “deforestation” were not highly sought-after learning areas, with only 16% (15) and 14% 

(13) educators selecting these options respectively.  

Austria  

71% (15) would like to learn more about “The SDGs”; 67% (14) about “climate change more generally”; 48% (10) 

about “food production”; 43% (9) identified “how to embed climate change to my classes”; “renewable energy” 

and “pollution (air/soil/water)”; and 29% (6) would like to learn more about “fast fashion”. Other responses 

included (a) “biodiversity” – 10% (2); (b) “deforestation” – 10% (2); and (c) “water security” – 5% (1). 

The Basque Country  

In the Basque Country, 59% (19) would like to learn more about “renewable energy”; 50% (16) would like to 

learn about “climate change more generally”; 47% (15) about “pollution (air/soil/water/noise)”; 38% (12) about 

“how to embed climate change to my classes” and “food production”; 34% (11) about “biodiversity”; 31% (10) 
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about “The Sustainable Development Goals (SDGs)”; 19% (6) about “water security” and “fast fashion” and 9% 

(3) about “deforestation”.   

Ireland  

50% (13) of Irish educators who participated in this study would like to learn more about “food production”; 45% 

(12) identified “climate change more generally”; and 42% (11) would like to learn more about “The SDGs”. Other 

responses include (a) “renewable energy” – 38% (10); (b) “pollution (air/soil/water)” – 38% (10); (c) “biodiversity” 

– 35% (9); (d) “fast fashion” – 31% (8); (e) “how to embed climate change to my classes” – 27% (7); (f) “water 

security” –  23% (6); (g) “deforestation” – 12% (3); (h) “IoT design and integration for sustainable futures” – 4% 

(1); and (i) “the psychology of destruction” – 4% (1) 

Italy  

53% (8) of Italian educators are interested in “pollution (e.g. air, soil, water, noise, etc.)”, and 47% (7) in “food 

production”. The Sustainable Development Goals interest 40% (6) of the respondents, followed by 

“deforestation”; “renewable energy”; and “climate change in general”, which all count for 33% (5). Lastly, 

“biodiversity” interests 27% of the educators and the topics of “fast fashion”; “water security”; and “how to 

embed climate change to my classes” all scored 13% (2).  

QUESTION 13: FROM A LIFELONG LEARNING PERSPECTIVE, WHAT WAYS WOULD HELP YOU 

LEARN MORE ABOUT CLIMATE CHANGE AND SUSTAINABILITY? 

Bar chart 16: From a lifelong learning perspective, what ways would help you to learn more about climate 

change and sustainability? 

 

Educators were invited to describe, from a life-long learning perspective, what ways would help them to learn 

more about climate change and sustainability. 62% (58) of educators highlighted a need for “training events”; 

55% (52) indicated a need for “actively getting involved in a project”; and 45% (42) educators identified 

“documentaries and podcasts” as a method to learn more about climate change and sustainability.  
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The preferred options for Austrian educators included; (a) “watching documentaries / podcasts on climate 

change” – 86% (18); (b) “training events” – 67% (14); (c) “meeting with like-minded other educators to learn from 

them” – 48% (10); (d) “actively getting involved in a project - learning from doing” – 24% (5); (e) “study visits to 

climate change groups” – 14% (3).  

The Basque Country  

66% (21) of Basque educators indicated that they would like to “actively get involved in a project - learning from 

doing”; 41% (13) highlighted “training events” as a preferred option; and 28% (9) indicated “meeting with like 

other educators to learn from them”. “Study visits to climate change groups” and “watching 

documentaries/podcasts on climate change” were chosen by 22% (7).  

Ireland  

The preferred options of Irish educators who participated in this study included; (a) “training events” – 73% (19); 

(b) “actively getting involved in a project - learning from doing” – 54% (14); (c) “watching documentaries / 

podcasts on climate change” – 50% (13); (d) “meeting with like-minded other educators to learn from them” – 

38% (10); (e) “study visits to climate change groups” – 27% (7), and (f) “a genuine avenue and means to tackle 

the organisations that have created and sustain the problem” – 4% (1).    

Italy  

Another question was then asked, and it concerned the ways in which educators would like to learn about 

climate change topics. The query was: “from a lifelong learning perspective, what ways would help you learn 

more about climate change and sustainability?”, and the two options chosen by the majority of the participants 

(80% / 12) were “training events” and “actively getting involved in a project - learning from doing”. Subsequently, 

33% (5) of educators indicated the experience of a “study visit to climate change groups”, and 27% (4) 

characterised both “watching documentaries/podcasts on climate change” and “meeting with like other 

educators to learn from them”. 
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QUESTION 14: WHAT WAYS ARE YOU MOST LIKELY TO INCLUDE CLIMATE CHANGE AND 

SUSTAINABILITY TOPICS INTO YOUR LESSONS?  

Bar chart 17: What ways are you most likely to include climate change and sustainability topics into your 

lessons?  

 

In order to successfully integrate training programmes into adult education, the #me#us#now consortium 

sought to understand how this integration could be successful. Adult educators agreed that they are most likely 

to include these resources as “a core component of the class”, with 27% (25) selecting this as their first 

preference. In second place, with 22% (21), was “as a once-off class”; and in third, with 16% (15) was “as 

homework or self-directed learning for the students”.  

Austria 

The most preferred options for Austrian educators to include climate change and sustainability topics into their 

lessons include, (a) “as a core component of a class” – 57% (12); (b) “as a once-off class” – 24% (5); (c) “as 

homework/self-directed learning for the students” – 10% (2); (d) “out of topicality” – 4% (1); (e) “watching 

documentaries and listen to podcasts” – 4% (1). 

The Basque Country 

For Basque educators, their preferred means were as follows; (a) “as homework/self-directed learning for the 

students” – 34% (11); (b) “as a study visit for the class” – 19% (6); (c) “as a once-off class” – 19% (4); and (d) “as 

a core component of a class” – 9% (4).  

Ireland 

The most preferred options for educators to include climate change and sustainability topics into their lessons 

include, (a) “as a once-off class” – 32% (8); (b) “as a core component of a class” – 24% (6); (c) “as a study visit for 

the class” – 20% (5). Each of the following comments received one vote (4%); (d) “mention it whenever relevant 

to class content”; (e) “random issues come up in class which links back to this frequently”; (f) “not my field”; (g) 

“in every subtle way that I can, without being overbearing”; (h) “as homework/self-directed learning for the 

students”; and (i) “N/A”.  
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Italy  

27% (4) of Italian educators stated that they would prefer “study visits for the classes”, the options “a once-off 

class” and “as a core component of a class”. 7% (1) selected “as homework/self-directed learning for students”. 

QUESTION 15: WHAT SUPPORT WOULD YOU NEED TO TAKE ACTION ON CLIMATE CHANGE?  

Bar chart 18: What support would you need to take action on climate change? 

 

Educators were asked to reflect on what supports they might need in order to support themselves and their 

learners to take action on climate change. 33% (31) of educators identified that they need “practical ideas to 

implement” if they are to support their learners; 23% (22) indicated a need for additional “training resources for 

educators”; 18% (17) indicated a need for “training material for young people”; 13% (12) suggested “further 

information”; 5% (5) would like a “group to connect with”; and 4 (4%) provided additional answers which will be 

addressed below.  

Austria  

Austrian educators identified a wide range of supports that they would need in order to implement and take 

action on climate change. These actions include, (a) “training material for young people” – 57% (12); (b) “training 

material for educators” – 14% (3); (c) “further information” – 14% (3); (d) “practical ideas to implement” – 10% 

(2); and (e) “training material for people with cognitive disabilities” – 5% (1).  

The Basque Country  

When asked what support they would need to take action on climate change, 53% (17) identified that they 

would need “practical ideas to implement”; 25% (8) answered “training material for educators”; 15% (2) 

indicated “further information” and 8% (1) suggested “training material for young people”. In addition, they ask 

for more free hours to learn about the subject. 

Ireland  

12 (13%)

31 (33%)

5 (5%)

17 (18%)

22 (23%)

4 (4%)
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What support would you need to take action on climate 
change? 
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Educators identified a wide range of supports that they would need in order to implement, and take action on 

climate change. These actions include, (a) “practical ideas to implement” – 38% (10); (b) “training material for 

educators” – 27% (7); (c) “further information” – 15% (4); (d) “a group to connect with” – 12% (3); and (e) 

“training material for young people” – 8% (2).  

Italy  

The educators seemed very divided upon the type of support they would need to act against climate change. In 

fact, 27% (4) declared to need “some training material for educators”. The options “training material for young 

people”; “practical ideas to implement”; and “a group to connect with” were chosen by 20% (3) of them, and 

another 13% (2) suggested that they would need “further information”.   

QUESTION 16: AS AN INDIVIDUAL, DO YOU FEEL YOU CAN CONTRIBUTE TO CHANGE 

REGARDING CLIMATE CHANGE?  

Pie chart 11: As an individual, do you feel you can contribute to change regarding climate change? 

 

 

In order to determine the ability of educators to act as agents of change and to support their learners to act on 

climate change, they were invited to describe if they felt that they could “contribute to change regarding climate 

change”. 79% (74) felt that “yes” they could; compared to 14% (13) who were “unsure” if they could be. Only 

7% (7) of educators felt that they “could not” assume this role.   

Austria  

86% (18) of Austrian educators identified “yes – of course I can”; 10% (2) identified “I am not sure” and 5% (1) 

identified “no – I don’t think I can”.  

The Basque Country  

74 (79%)

7 (7%) 

13 (14%)

As an individual, do you feel you can contribute to change 
regarding climate change?

Yes - of course I can No - I don't think I can I am not sure
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When asked as individuals, if they feel that they are capable of contributing to climate change, 78% (25) indicated 

that “yes”, they could contribute to change regarding climate change; 16% (5) indicated that they did not believe 

they could, and 6% (2) were unsure.  

Ireland  

81% (21) identified “yes – of course I can”; 15% (4) identified “I am not sure” and 4% (1) identified “no – I don’t 

think I can”.  

Italy  

Concerning their ability to produce an impact on climate change, the majority of educators 67% (10) were 

confident about it, whereas 33% (5) of them affirmed to be not sure about it 

QUESTION 17: IF YOU ANSWERED YES,  HOW DO YOU THINK YOU CAN CONTRIBUTE TO 

CHANGE?  

Austria  

Respondents were invited to describe how they could contribute to change, and provided the following 

suggestions; (a) “change lifestyle habits”; (b) “increase interest”; (c) “buy regional and seasonal products, use 

public transport or bicycles, use resources sparingly when shopping (clothing, electrical appliances)”; (d) “raise 

awareness, make it a topic, vegan/vegetarian diet”; (d) “careful use of resources (see meat consumption, change 

to public transport, regional and seasonal shopping...)”; (e) “more sustainable lifestyles and voting for parties 

that support climate protection - finding solutions”; (f) “be a role model, make other people aware of the effects”; 

(g) “reusable products, regional shopping, waste separation, refillable and biodegradable cosmetics and cleaning 

products, buying only what I can use, and much more. You can already contribute a lot to this with small things 

in your own household. Educate others, talk about it and discuss it”; (h) “save electricity, use the bicycle more 

than the car, recycle”; (i) “avoid buying plastic, separate rubbish properly, cycle”; (j) “eat consciously, buy 

consciously, do without, compensate, recycle, pay attention to regionality, save electricity, use public transport, 

walk”; (k) “buy less plastic, buy regional food”; (l) “shopping regionally, reducing plastic, paying attention to 

sustainability”; (l) “by paying attention to the means of transport I use, the food I buy, I am a vegetarian”; (m) 

“keep at it, don't work through the topic in units, but always work on it as well”; (o) “reduce electricity 

consumption, set up car pools, buy sustainably, separate rubbish”; (p) “drive less, consume less meat, buy 

regional and organic food, separate waste, reduce electricity consumption, use renewable energies 

(photovoltaic, solar, wood or pellet heating, air heating)”; and (q) “I can be more actively involved in this topic”. 

The Basque Country  

Once the mandatory questions have been addressed, two questions are displayed: First, in case of an affirmative 

answer, the learners were asked how they think they could contribute to change, and the responses were: (a) 

“spend fewer resources”; (b) “be a model”; (c) “use more public transport”; (d) “measure the use of things”; (e) 

“generate small changes”; (f) “awareness”; and (g) “recycling”.      

Ireland  

Respondents were invited to describe how they could contribute to change, and provided the following 

suggestions; (a) “every single action taken, even as small as recycling properly and reusing materials etc. count”; 

(b) “everybody needs to do their bit not focus on what larger countries are not doing”; (c) “aspiring to inspire”; 

(d) “control consumables better”; (d) “by changing what I eat, how I travel, how I recycle and educating my 

children”; (e) “in changing my habits, in educating people”; (f) “making learners aware of the role of IoT design 

in challenging climate change”; (g) “recycling properly, reusing things, buying locally produced foods etc.”; (h) 
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“educate and change attitudes”; (i) “personal action”; (j) “by learning myself”; (k) “increasing climate literacy 

among teachers and students in Green-Schools Ireland, training, resources, #ClimateActionWeek etc.”; (l) 

“through lessons in my classroom”; (l) “assisting in developing and suggesting the content for delivery of a 

mandatory unit on this topic”; (m) “little changes can go a long way. Car pool, using reusable cups, straws etc.”; 

(o) “the power of one - we all have a vital contribution to make - through what we say, what we do, what we 

buy/don't buy, how we recycle - walking the walk”; (p) “changing what I eat”; (q) “more recycling, less meat, 

walk where possible. reusable shopping bags”; (r) “in a minuscule way-we need to focus on serious policy change 

e.g. not allowing non-recyclable materials to be produced; banning planned obsolescence; banning the 

production of single use plastics; equal distribution of resources etc.”; (s) “educating others, modelling behaviour 

for others”; (t) “being better educated on issues and then supporting them in my daily living habits”; (u) “use my 

qualifications to teach others”.  

Italy  

Then, when asked about how they could contribute to change in an open question, the educators gave these 

different answers: (a) “acting and offering my model”; (b) “by committing myself daily to individual actions that 

can improve the current situation”; (c) “by acting ethically towards the environment on a daily basis”; (d) “by 

spreading the importance of having a sustainable lifestyle”; (e) “with targeted daily actions and by setting a good 

example even if, as I do not trust the majority of the population, I believe there should be regulations from above”; 

(f) “by offering targeted training”; (g) “by being constantly informed”; (h) “through daily actions and education”; 

(i) “by setting an appropriate lifestyle and teaching it on to my pupils”; (j) “by giving a good example and raising 

awareness”; (k) “using fewer fossil fuels”.  

QUESTION 18: IF YOU ANSWERED NO, WHAT BARRIERS DO YOU FEEL EXIST THAT STOPS YOU 

TAKING ACTION ON CLIMATE CHANGE?  

A wide range of country specific barriers were presented by educators, which will be explored in depth below.  

Austrian educators (a) “it is not enough”; and (b) “it starts in municipal politics!”. Basque educators indicated (c) 

“it does not depend on each individual”; and (d) “lack of commitment”. Irish educators suggested (e) “funding”; 

(g) “politicians who fly private jets to climate conferences. If they people in authority aren't even invested in 

making a change / sacrifices, it hardly convinces us as ordinary folk to change our behaviours? And will it make 

a difference anyway??”; and (h) “availability of sustainably produced food; and (d) Interest and motivation from 

students”.  Italian educators indicated (i) “absence of political interest and coordination both at the local and at 

the national level”.   

To conclude the survey, respondents were asked to provide additional feedback if they desired. Some comments 

included; (a) “not at this time”; (b) “there is a lot of misinformation and fallacies out there. For example, wind 

turbines are made from a highly toxic material that isn't easily disposed of safely; and even if we all converted to 

electric cars, the good it would do is outdone by one direct flight from Ireland to America. I feel we are too small 

to make a difference and too much is being placed at our feet”; (c) “your questionnaire was interesting”; (d) “no 

thanks”; (e) “N/A”; and (f) “without serious changes from the people with the most power and money, nothing 

can be done”. 

SUMMARY OF FINDINGS FROM THE EDUCATORS SURVEY 

This section provides a summary of the findings from the educator’s survey in each specific country where the 

survey was undertaken.  

Austria  
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The results of the educators’ survey share different sentiments to that of the learners’ survey; half of the 

educators (53%) were living in rural Austria, with limited access to infrastructure, therefore, heavily rely on diesel 

engines and energy consumption concerns within their households. Additionally, 91% of Austrian educators 

expressed a level of urgency and a need for change as climate change affects everyone across the world. As well 

as young people in Austria, educators use a wide range of traditional and online media to access learning 

resources and information regarding climate change, as well as using social media channels.   

The results of the question if educators surveyed in Austria are familiar with the SDGs were evenly mixed, 

therefore they couldn’t name the most important SDG. Of the 17 SDGs, Austrian educators highlighted, however, 

SDG 1, SDG 3, SDG 6, SDG 7, SDG 12, SDG 13, SDG 14, SDG 15, SDG 16 and SDG 17. SDG 2, SDG4, SDG 5, SDG 8, 

SDG 9, SDG 10 and SDG11 were not highlighted in this survey. A potential reason for this, may be that only 38,1% 

heard about SDGs and 7 of them reported back, that the graphic was too small to read.  

Discussions around climate change occur most likely amongst family and friends, a fact that is also shared by 

Austrian learners. Interestingly, when educators do speak about climate change, they speak with their social 

circles and family members but do not speak with political representatives. A variety of climate related issues 

have cropped up in this study, such as air, water, and noise pollution and drought. Help and support is needed 

by educators in Austria, especially in terms of training materials for young people.  

Barriers to introducing climate change lessons in the educators’ plans include a lack of interest from students, 

and a lack of information / understanding (educators). More than half also stated that they would like to 

explicitly state climate change and sustainability in the curriculum. However, to support educators, they have 

requested that they would need training materials for young people and for educators, more information and 

practical ideas to implement.  

As iterated by the Austrian learners, Austrian educators would like to learn about food production, climate 

change more generally, pollution, renewable energy and the SDGs, through podcasts or documentations. 

Additionally, to support the educator, they identified that supports for them could be in the form of training 

events, meeting with other professionals and getting actively involved in a project – learn from doing.  

To conclude, educators in Austria are eager to take action on climate change but feel that they would need help 

from political group’s national- and worldwide. Educators stressed the importance of acting together, teaching 

themselves first and then passing on their knowledge to learners, but until policies change in all parts of the 

world, this could be a challenge for them. 

The Basque Country 

In relation to the first section, the educators, as well as the learners, are concerned about climate change, and 

they say that it is something that is happening and urgent action is needed, as well as relating it to the global 

warming of the earth. In the case of this group, the main source of information is “the media” and the vast 

majority are aware of the SDGs, although without highlighting one over the others. Related to acting on climate 

change, the most significant results are that 19% indicated “transport options we take (i.e. car, bus, train, 

airplane)” and 14% “if we recycle or not”. 

Regarding the second block of questions related to knowing who they talk to about climate change, this group 

explains that almost everyone talks “sometimes- it is something I talk about from time to time”, mainly with 

friends, family and colleagues, being “pollution” and “extreme weather patterns” the main climate related issues 

that affect their community. 

About the approach to climate change in their classes, 50% say that they do not include it, and comment that 

they do not feel safe to do so, being the main problems the lack of interest of the students and the lack of 

knowledge of the educators. 
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Block three, Basque educators would like to learn about a variety of topics, quite spread out, such as: “renewable 

energy”; “climate change more generally”; “pollution”; “how to embed climate change to my classes” and “food 

production”. And the options they choose when learning are through “actively getting involved in a project - 

learning from doing” and “meeting with like other educators to learn from them”. To carry out this approach 

with students in the classroom, half said they would need “practical ideas to implement”, and 27% answered 

“training material for educators”. 

Finally, when asked as individuals if they are capable of contributing to the fight against climate change, 78% 

indicate yes, contributing with these actions: “spend fewer resources”; “be a model”; “use more public 

transport”; “measured use of things”; “generate small changes”; “awareness” and “recycling”.  

Ireland  

The results of the educator’s survey share similar sentiments to that of the learner’s survey; a vast amount of 

the educators (73%) were living in rural Ireland, with limited access to infrastructure, therefore, heavily relied 

on diesel engines and energy consumption concerns within their households. Additionally, 85% of Irish 

educators expressed a level of urgency and a need for change as climate change affects everyone across the 

world. In comparison to young people in Ireland, educators use a wide range of traditional and online media to 

access learning resources and information regarding climate change, as well as using social media channels.   

Just over half (56%) of educators surveyed in Ireland are familiar with the SDGs, with the most important being 

SDG 1 (No Poverty) and SDG 13 (Climate Action). Of the 17 SDGs, Irish educators highlighted that they care about 

the most of them, however, SDG 8, SDG 9, SDG 10, and SDG 17 were not recognised in this survey. A potential 

reason for this, especially SDG 17 (Partnership for the Goals), may be due to the actions being hard to read on 

the posters, resulting in inaccessibility, or, that the educators do not feel that they will be achieved.  

Discussions around climate change occur seldom amongst educators, a fact that is also shared by Irish learners. 

Interestingly, when educators do speak about climate change, they speak with their social circles and family 

members but do not speak with political representatives. A variety of climate related issues have cropped up in 

this study, such as air, water, and noise pollution and extreme weather patterns. Help and support is needed by 

educators in Ireland, especially in terms of support networks, through community groups or colleagues.  

Barriers to introducing climate change lessons in the educators plans include a lack of interest from students, 

and time pressures that exist from an already burdened curriculum. One major challenge that was identified is 

that unless climate change is explicitly stated in the curriculum, educators may not find the time to implement 

classes. However, to support educators, they have requested that unbiased information, which is relevant to the 

current society and is visually appealing for all types of learning styles.  

As iterated by the Irish learners, Irish educators would like to learn about food production, climate change more 

generally, and the SDGs, through a variety of training events, experiential learning sessions and through podcasts 

or documentaries. Additionally, to support the educator, they identified that supports for them could be in the 

form of self-directed learning activities for their learners, one off class activities, or study visits for the learners.  

To conclude, educators in Ireland are eager to take action on climate change, but feel that small steps would 

help them to do so. Educators highlighted the importance of acting as one, teaching themselves first and then 

sharing their knowledge with their learners, but, unless policy change comes in Irish schools, it may be 

challenging for them to do so.  

Italy  

The first section of the survey reveals that all Italian educators believe climate change is an urgent issue that 

affects the entire world and needs to be tackled, and for most of them also something that politicians should 
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take care of. In addition, there is a shared opinion about warming of the earth and melting of ice caps being two 

of the worst and most worrying representations of climate change consequences. Close to the totality of 

educators is highly concerned about climate change and feels affected by it.  

Surprisingly, apart from TV news (87%) as a source of information, a considerable percentage of the educators 

uses social media to keep updated about climate topics (73%), similarly to learners. Changing the argument, the 

educators showed to be knowledgeable about the SDGs of the United Nations (86.7%), and the ones they affirm 

to care about the most are quality education (n.4) and Climate action (n.13).  

Moreover, according to Italian educators, the two issues on which action is mostly needed are transports and 

recycling, followed by the topics related to food and plastics, which were selected by a half of the respondents.   

From the second section of the survey, it appears that climate change is a topic spoken on a regular basis only 

by a minority of educators, since most of them affirm to talk about it sometimes. Similar to learners, educators 

mainly speak about climate change with their friends and families, but, differently, in the third place they 

indicate their own students (67%).  

The two phenomena which affect Italian educators’ communities the most are pollution and extreme weather 

patterns, as stated by the learners as well. Regarding the actions to be taken, the respondents seemed inclined 

to a collective type of action, since more than a half of them would prefer to act with community groups (and, 

just after that, with their families, friends, colleagues, and political parties).  

Considering their teaching activity, even if more than half of the educators (53%) include the topic of climate 

change in their lessons, only 40% of them affirm to feel comfortable doing it. According to their feedback, the 

requirements they would need to do it properly would be specific training on climate change topics and reliable 

information sources. Consistently with these statements, the challenges to overcome to include climate change 

in teaching are lack of information and lack of support from educational institutions.  

The last section was meant to investigate, primarily, Italian educators’ ideas on how to incorporate climate 

change in their teaching. First of all, the topics in which they declare to be more interested are pollution (e.g. 

air, soil, water, noise, etc.), food production, and the Sustainable Development Goals. The ways through which 

they would like to learn about them are mostly training events and learning-by-doing (that is, active involvement 

into a project). Furthermore, after learning about these topics, the educators would incorporate them in their 

teaching through activities such as study visits for the classes and once-off classes, but also by making them core 

components of a class.  

In second place, this final section focused on actions to take in order to affect the climate crisis. Even though the 

majority of the respondents seemed confident about their ability to have an impact on climate change, they did 

not show to have a common idea about the type of support they would need to contrast climate change as 

educators. They affirm to need different kinds of support, as for instance training material for educators, training 

material for young people, practical ideas to implement, and groups to connect with.  

In a similar way, the contributions to affect climate change which Italian educators feel they could give are 

differentiated, but some of the recurring arguments are acting ethically as individuals, being a positive example 

for students, and studying and disseminating sustainable knowledge.  

To conclude the survey, respondents were asked to provide additional feedback if they desired. Some comments 

included; (a) “Everyone can contribute to climate protection. However, politicians in countries such as China, 

India or America should do more to create framework conditions for climate protection”; and (b) “I would like to 

know what is really sustainable, which alternatives are uncomplicated and cheap so that they can be 

implemented by everyone”. 
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PART D – CONTENTS, MEASURES, AND ACTIVITIES FOR THE METHODOLOGICAL 

COLLECTION   

The second project result of the #me#us#now project aims to create a collection of activities on the topic of 

Motivation and awareness raising of low-qualified young people in VET on climate change and possible counter 

measures.  

This Methodological Collection will result in at least 50 easy to implement activities which can be used by VET 

tutors or educators during group or coaching sessions. These activities will support the learner to improve their 

self-efficacy skills, in both individual and group sessions. They will be developed by partner organisations 

between October 2022 and July 2023, and will result in a toolkit with a minimum length of 30-pages.  

Based on the findings from the first project result of the #me#us#now project, this methodological collection 

should be clustered into five main clusters, as follows:  

1. The Sustainable Development Goals; 

2. Energy;  

3. Pollution; 

4. Food and food production; 

5. Plastic.  

In order to develop 50-activities on these clusters, partners will develop 5 activities per cluster for educators and 

5 activities per cluster for learners. These activities, will follow the name of the project “Me”; “Us”; and “Now”. 

The clusters will develop 1 activity focused on “me” and what “I can do”; 1 activity on “us” and what “we can 

do”; and 3 activities on “now”, on what we can do now to combat climate change.  

These five clusters will be sub-divided into five main sections, namely; 

1. Gathering the target groups interest on climate change; 

2. Sensitising people to the alarming situation and future impacts;  

3. Practical ideas to implement; 

4. Overcoming barriers to acting on climate change; 

5. How to start a conversation about the topic. 
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PART E – RECOMMENDATIONS & CONCLUSIONS  

The desk-research and field-research conducted by the #me#us#now consortium highlights the catastrophic 

impacts that climate change is having on the world around us. The desk-research, in particular the Italian version, 

illustrated examples of fires across Europe in 2022, which had devastating impacts on the lives of those living all 

around the continent, through loss of life and loss of natural habitats and biodiversity spots.  

The field-research highlighted that both VET learners and VET educators are extremely worried about the effect 

that climate change is having, not only on a local level in their support units, such as friends, family and 

community groups, but throughout the world.  

Both learners and educators expressed an urgent need for action to be taken on climate change, and have 

identified a wide range of tools and supports that they need in order to implement change. Lifestyle changes, 

social media action, community engagement and opportunities to start a sustainable business have all been 

identified as key learning areas that both learners and educators would like to know more about, so that they 

themselves can start to take action on climate change. The #me#us#now consortium propose educating learners 

and educators about a wide range of measures that they can implement in their daily lives, that they may not 

be aware of, such as their energy consumption, data consumption on their mobile phones, the air miles that go 

into providing them with their food, and even how their transport choices impact on the planet.  

One of the best ways to do this is through The Sustainable Development Goals, which were introduced by the 

United Nations, in 2015 as a blueprint for change but are still widely unknown across both the learners and the 

educators who participated in the research. Of the 390 people who participated in this study, 55% of learners 

and 22% of educators are still unaware of the SDGs. Some of the many reasons for being unaware of the SDGs 

includes a lack of accessibility for adult educators in terms of the logos and resources being too small and difficult 

to read. Therefore, any resources that are created by the #me#us#now consortium, or by any group or individual 

wishing to take action on climate change, must ensure that the resources are accessible for all.  

In order to continue to support learners to develop their self-efficacy skills, it is important to open up dialogue 

and communication between all of the different stakeholders that can be engaged when desiring to take action 

on climate change. Learners, and in addition their educators, should be afforded the opportunity to engage in 

peer-to-peer learning, within and outside of the traditional learning environment. Both target groups of this 

project have expressed a keen interest in learning more about the topics, via documentaries and podcasts that 

relate to climate change; through site visits to local ecological sites; and classroom-based activities. It is 

important to ensure that additional learning material should not take the format of “homework”, as educators 

have highlighted that there is a need for more time within the teaching hours for such an activity to occur. 

Additional measures which could be implemented or taken include networking opportunities between learners 

and their community groups, and opportunities for lobbying elected politicians.  
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ANNEX 1 – LIST OF GRAPHS AND CHARTS  

  

Chart Identification Page 
number  

Table 1: Age Category  5 

Table 2: Gender 5 

Table 3: Location of participants 6 

Bar Chart 1: The meaning of climate change to learners 6 

Table 4: Does climate change worry learners?  8 

Table 5: Do you think that climate change affects you? 9 

Bar chart 2: I think climate change mostly affects 10 

Bar chart 3: Where do you receive or look for information on climate change? 11 

Pie chart 1: Have you heard about the SDGs? 12 

Bar chart 4: Which SDGs are you most familiar with? 13 

Table 6: A breakdown of the SDGs that are known to learners 13 

Table 7: The most important things to consider when taking action on climate change  14 

Pie chart 2: Do you talk to others about climate change 16 

Bar chart 5: Do you talk to others about climate change? 16 

Table 8: What are the main climate related issues that affect your community? 18 

Pie chart 3: Do people in your community regularly take action on climate change? 19 

Pie chart 4: If you wanted to take action on climate change, who do you feel would be best to take 
action with? 

20 

Bar chart 6: Who do you think can offer a valuable contribution to taking action on climate 
change? 

21 

Bar chart 7: Which of the following topics would you like to learn more about? 22 

Pie chart 5: What ways would help you learn more about climate change and sustainability? 24 

Bar chart 8: Where do you receive or look for information on climate change? 25 

Bar chart 9: What support would you need to take action on climate change? 26 

Pie chart 6: As an individual, do you feel that you can contribute to change regarding climate 
change? 

27 

Table 9:  Category of VET Educator 34 

Table 10: Gender 35 

Table 11: Location of participants 35 

Bar chart 10: When you hear the words climate change, what does that mean to you?  36 

Table 12: Does climate change worry you? 37 

Table 13: Do you think that climate change affects you? 38 

Bar chart 11: Who do you feel climate change mostly affects?  39 

Bar chart 12: Where do you receive or look for information on climate change? 40 

Pie chart 7: Have you heard of the United Nations Sustainable Development Goals? 41 

Table 14: If yes, which of the SDG’s do you care about most?  42 
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Table 15: Regarding taking action on climate change, what do you think is the most important 
thing to consider? 

43 

Pie chart 8: Do you talk to other people about climate change? 44 

Bar chart 13: If yes, who do you talk to about climate change?  45 

Table 16: What are the main climate related issues that affect your community? 46 

Pie chart 9: Currently, do you include lessons on climate change with your students / groups? 48 

Bar chart 14: Currently, do you feel confident to include lessons on climate change with your 
students / groups? 

48 

Pie chart 10: What challenges do you currently see to including lessons on climate change with 
your groups? 

51 

Bar chart 15: As an educator, which of the following topics would you like to learn more about? 53 

Bar chart 16: From a lifelong learning perspective, what ways would help you to learn more about 
climate change and sustainability? 

54 

Bar chart 17: What ways are you most likely to include climate change and sustainability topics 
into your lessons?  

56 

Bar chart 18: What support would you need to take action on climate change? 57 

Pie chart 11: As an individual, do you feel you can contribute to change regarding climate change? 58 
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