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National Report: Part 1 – Learners  
 

Demographics 

In total, the learners participating to the survey conducted in Italy were 55. They came from various 

schools of Vicenza territory, mostly vocational schools and technical schools, and from different 

courses of study. The age of the 74.5% of the students participating to the survey was between 15 and 

18. The remaining 25.5% was between 19 and 24. None of the participants was more than 25. 

Regarding gender, the 87.3% of students identified themselves as male, and this is linked to the fact 

that the survey was conducted in vocational schools, which remain composed of a vast majority of 

male learners. Indeed, only the 10.9% of the respondents were female, and a 1.8% (corresponding to 

1 person) selected the option “Prefer not to say”. The data about the location of the learners showed 

that most of them (78.2%) came from an urban area, whereas those coming from a rural context were 

the 21.8% of the total.  

Section 1: #Me - What does climate change mean to Italian learners? 

In the first section of the survey, the aim was to understand the learners’ knowledge, opinions, and 

personal involvement about the topics related to the climate crisis. To do so, they were asked eight 

questions concerning, for instance, the definition of climate change and the United Nations Sustainable 

Development Goals (SDGs), the actions to take in order to tackle climate issues, their main sources of 

information, and their concern about these topics.  

The definition of climate change that was mostly selected from the respondents (85.2%) was 

“Something that is happening that needs urgent action”. In the second place, a 68.5% defined it as 

“Warming of the earth - melting of the ice caps”. Thirdly, the 35.2% of the participants believes climate 

change is “Something that politicians should take care of” and, apparently, a 31.5% identifies climate 

change with the Swedish activist Greta Thunberg.  Only a 20.4% of the respondents thinks of climate 

change as “Something to do with science”. Moreover, 5 out of 55 participants (so a 9.8% of the total) 

said that the topic is something they do not really care about. Lastly, there was a 5.6% of students who 

defined it as “Something that is happening in a different part of the world”, and only the 3.7% affirmed 

that they have no idea what it actually is. There was then one person (1.9%) who selected the option 

“Other” and wrote: “My motorbike”, probably referring to the pollution this vehicle causes.  

The second question of this section was “Does Climate Change worry you?”, and the percentage of 

learners who answered “Yes - it is very worrying” to this question was 40.7%. Differently, a 37% stated 

that climate change is not something they think about often. The 16.6% of the respondents declared 

they do not feel like they know enough about it. Finally, three respondents wrote their own individual 

answers (each counting for a 1.9%), which were respectively: (a) “Sometimes”; (b) “No, because we 

cannot do anything about it”; (c) “No, even though I know its consequences”.  

Afterwards, the following topic of the survey concerned the effects of climate change. First, the 

learners were asked if they believe climate change affects them, directly or indirectly. The 49.1% of 

them answered positively, stating they do feel like it affects them in some ways. The 30.9% of the 

learners said to be unsure about the topic since they never really thought about it. Furthermore, 7 

respondents out of 55 (12.7% of the total) think they are not personally affected by climate change. 

There were then three different answers written by students, which were: (a) “It will have in the 

future”; (b) “I do not really care about it”; (c) “It is hot”. Second, the next query was about the actors 

and subjects mostly touched by climate change. According to 89.1% of the learners, climate change 

mostly affects the entire world. Besides, it seems to affect the learners themselves (29.1%), followed 
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by their communities (25.5%), Europe (23.6%), and their country (21.8%). Two students added other 

answers to this question: the first was (a) “It varies between people”, and the second was (b) “I am not 

really interested”. 

Through the survey it was possible to discover that the sources of information from which the learners 

acquire most of the knowledge about climate change are social medias (i.e. Facebook, Instagram, 

Twitter, TikTok); in fact, the 69.1% of them chose this answer. Secondly, a considerable percentage of 

them (60%) selected the option “Media (i.e. the news)” as a source of information, and much less than 

a half of the participants (38.2%) indicated education. The students who stated they receive 

information on climate change from their friends, family and at the workplace were respectively 16.4%, 

14.5% and 5.5%. Three learners (5.5%) indicated the Internet and online research as sources of 

information, whereas one mentioned the platform Quora and “People who know more than me”.  

When asked about their knowledge of the United Nations SDGs, the respondents who had heard about 

them before were the 58.2% of the total, therefore more than a half. Nonetheless, the 32.7% of the 

learners had never heard about them, and a 9.1% said to be unsure about the answer. The next 

question, which was not mandatory, was: “If yes, which of the SDGs do you care about most?”, and 

the answers were: (1) SDG 1 – 3 responses; (2) SDG 2 – 3; (3) SDG3 – 1; (4) SDG 4 – 1; (5) SDG 5 – 2; (6) 

SDG 6 – 2; (7) SDG 7 – 0; (8) SDG 8 – 0; (9) SDG 9 – 3; (10) SDG 10 – 1; (11) SDG 11 – 0; (12) SDG 12 – 0; 

(13) SDG 13 – 3; (14) SDG 14 – 5; (15) SDG 15 – 1; (16) SDG 16 – 0; (17) SDG 17 – 0. In conclusion, the 

three most chosen were Life below water (n.14), Climate action (n.13), and Zero hunger (n.2). 

Regarding the actions to be taken to contrast climate change, the learners stated that the three most 

important actions concern transport options, as car, bus, train, airplane (70.9%), plastic usage (67.3%), 

and recycling (58.2%). A 40% of the students indicated the need to act on microplastics, and the 32.7% 

on food origins. Twelve students out of 55 (21.8%) selected the type of diet we follow and the food we 

eat. Lastly, the 5.5% of the participants mentioned the need of action in the fashion industry (“Where 

we buy our clothes from”).  

Section 2: #Us – With whom do Italian learners speak about Climate Change? 

The objective of the second section was to collect the learners’ ideas about the relationship between 

the communities they live in and climate change. The section was composed of six questions 

concerning both students’ perceptions and opinions about the existing and potential cooperation 

between the members of their local communities, namely the “Us” component of #Me#Us#Now. 

According to the results, the students who stated to talk regularly about climate change with other 

people were only the 3.2% of the total (corresponding to two learners). Most of them (61.8%) affirmed 

to face the topic sometimes, whereas a 34.5% never talks about climate change with other people.  

Moreover, the three central interlocutors of the students about climate change are their friends (70%), 

their families (67.5%), and their classmates (45%). A 12.5% of them declared to talk about climate 

change with their colleagues, a 7.5% with community groups and the same percentage is for political 

groups. One student selected the option “Other” and wrote as an answer “Teachers”. 

As reported by the 61.8% of the respondents, the climate change issue that they perceive as affecting 

their communities the most is pollution (for instance water, air, noise pollution, etc.). The two 

following issues are extreme weather patterns, indicated by 12.7% of the learners, and drought, by the 

9.1%. A total of 4 participants (7.3%) selected “Extinction” as a main issue, and three of them (5.5%) 

the problem of flooding. Only one student indicated desertification as a main issue, and one 

respondent wrote as a personal answer “I do not know”.   
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When asked about the frequency of the actions taken by their communities, only a 13.5% of the 

learners defined the actions to be “Quite common”, whereas a 44.2% answered “No - I am not aware 

of any groups/people taking action”. The remaining 42.3% of students said their communities act 

sometimes.  

“If you wanted to take action on Climate Change, who do you feel would be best to take action with? 

(Tick all that apply)”. More than a half of the respondents (53.7%) stated they would prefer to act 

against climate change with their friends. Secondly, other two options equally selected (38.9%) were 

family and community groups. A 33.3% of the learners indicated classmates as actors they would 

operate with. More than a quarter of the students (29.6%) also mentioned political groups, and 18.5% 

colleagues. Some participants wrote alternative answers, which were (a) “Scientists”, (b) “I do not 

know”, and (c) “By myself, due to the low availability of others”. 

The three main actors who could contribute to taking action on climate change according to the 

learners are political groups (for the 59.3%), businesses (51.9%) and educational institutions (42.6%). 

Furthermore, considerable percentages were attributed to individuals (35.2%) and to community 

groups (33.3%).  The student who selected “Other” gave as an answer “I do not know”.  

Section 3: #Now - What can learners do now to combat climate change?  

In the final section, which included five questions, the survey investigated not only the methods 

through which the learners think they can contrast climate change, but also how confident they feel 

about their ability to produce a tangible impact on it.  

To begin, the learners were asked what is the climate change topic that interests them the most, and 

they could indicate three preferences. At the end of the survey, the three answers more chosen by the 

students were: pollution (air, soil, water, noise) for the 55.8%, climate change in general for the 48.1%, 

and renewable energies for the 44.2%. In the fourth place there was deforestation (32.7%), followed 

by slightly lower percentages for the SDGs of the United Nations (26.9%), food production (25%), and 

biodiversity (21.2%). The topics of water security and fast fashion interested only the 17.3% and 11.5% 

of the respondents. In the open answer, one student (1.9%) added (a) “Circular economy” as a topic of 

interest, and another one (b) “I do not know”. 

The activities through which the learners would like to learn more about these topics are “Classroom-

based activities – workshops” (48%), “Watching documentaries/podcasts on climate change” (46%), 

“Study visits to climate change groups”, “Meeting with like-minded people” and “Actively getting 

involved in a project - learning from doing” (all three answers were selected by the 36% of the 

respondents). One of the participants (2%) wrote “Seminars” as an additional answer.  

Furthermore, the actions to contrast climate change that the learners are more likely to take are those 

connected to their personal lifestyle, indeed 56.9% of them chose this answer. In the second place 

(25.5%) we find personal actions to be taken in the community, as for example litter collection for 

recycling. Moreover, a 7.8% of them is inclined to engage in social media action. Just two students out 

of 51 showed the willingness to join a protest, and the same number to join a group of activists. One 

learner selected the option “Other” and wrote as an answer “Create sustainable businesses”.  

When asked what kind of support they would need to act on climate change, the participants seem 

quite divided between the four available answers. The option “Practical ideas to implement” was the 

most common (36% of respondents), but another 26% of the learners chose “Further information”, 

and a 22% “Training material for young people”. The answer “Group to connect with” was selected by 

the 16% of the students.  
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The last mandatory question was: “As an individual, do you feel you can contribute to change regarding 

Climate Change?” and it was meant to investigate the learners’ confidence about their possible 

contribution to contrast climate change. The 42.3% of the respondents chose the most confident 

answer “Yes - of course”. Nevertheless, a 34.6% of students define themselves as “Not sure” about the 

impact they can have on climate, and the 23.1% believe they cannot have any impact on it.  

Afterwards, there were two optional answers to give. First, the learners were asked how they think 

they could contribute to change, and the responses were: (a) “Personal Actions”; (b) “Recycling”; (c) 

“Collecting all the dirt around”; (d) “Less pollution from factories and public transport”; (e) “Not using 

cars but using transport and cycling (cars kill, unless you live in the country)”; (f) “With small but 

important actions”; (g) “Committing to sustainable behaviour”; (h) “By changing my lifestyle”; (i)  “I 

would start by sorting the waste and then start explaining to people a little more ignorant of the subject 

what it is and what consequences we face.”; (j) “Wasting less plastic”; (k) “Trying to make people see 

the mistakes they are unfortunately making as a daily occurrence”; (l) “By committing myself every day 

to actions that are as eco-friendly as possible and by informing myself”; (m) “Changing my daily style”; 

(n) “Throwing stuff away in the bin”; (o) “By changing my lifestyle”. 

Second, it was asked to the learners what barriers exist that stops them acting on climate change. 

What they stated is: (a) “I am not a big enough person to change many people's minds, I try to act 

personally, but I cannot do much”; (b) “Lack of willpower”; (c) “Lack of information”; (d) “Collective 

indifference”; (e) “Simply as an individual I cannot do much to lessen climate change”; (f) “Because one 

person if he or she is not known to the world cannot do anything. Everyone should do it”; (g) “All 

obstacles can be overcome”; (h) “The mentality of older people and the desire to do different things”; 

(i) “The thought of people or politicians who are against contributing to this kind of idea”; (j) “I don't 

want to dedicate my life to it”; (k) “The desire to do nothing”; (l) “I don't think I have the necessary skills 

to do this I can only lend a small hand”; (m) “Improving the world and bringing it more respect”; (n) 

“That I might not be able to complete a course”; (o) “These are things I don't know”; (p) “The mentality 

of most people and the limited amount of time available”. 

 

Summary of findings from Learners Survey 

 
A summary of the findings from the first section of the survey reveals that Italian learners perceive 

climate change as an urgent topic, but less than a half of them defines it worrying and having an impact 

on them, demonstrating a lack of commitment and awareness about it. As an issue, climate change is 

seen as something that affects the entire world. The main sources of information through which the 

learners keep themselves updated about climate change are social medias and TV news. The students’ 

knowledge about the United Nations SDGs is partial since still more than 40% of the respondents does 

not know them or is unsure about it. The SDGs they say to care about most are Life below water, 

Climate action, and Zero hunger. Last, from the survey it was possible to discover that Italian learners 

perceive transports, plastic, and waste management as the core issues of climate change.  

From an analysis of the findings of the second section, it is quite evident that the topic of climate 

change is not regularly spoken by the learners, since most of them only talk about it sometimes, and 

more than 30% never deals with it. The learners seem to prefer to talk about climate change with 

people who are closer to them, such as their friends and families, and sometimes with their classmates 

as well. Similarly, the people with whom the students would like to act against climate change are 

friends and family, followed by community groups and classmates.  
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Regarding their perceptions, the students clearly state that the climate change issue that affects their 

communities the most is pollution, followed by extreme weather patterns. The communities they live 

in are described as inactive against climate issues from more than a 40% of the learners, whereas a 

similar percentage indicates a medium responsiveness. Moreover, when asked about the most suitable 

actors to mobilise against climate change, the learners mentioned political groups, businesses, and 

educational institutions.   

Finally, the findings from the third section, which was focused on actions, reveal that the three topics 

on which the learners would like to learn more are pollution, climate change in general, and renewable 

energy. Furthermore, they are quite divided about the possible activities to implement in order to 

acquire this knowledge; indeed, they mostly indicated classroom-based activities (as workshops), and 

documentaries or podcasts, but significant percentages were also registered on the other alternatives 

(study visits to groups, meeting with like-minded people, getting involved in a project).  

In general, it is possible to notice that Italian learners consider the action to contrast climate change 

to be mainly individualistic, since the activities they affirm to be more likely to do are the ones 

concerning their own personal lifestyles, to be develop by themselves alone or by themselves in the 

context of the community (i.e. recycling). In addition, the kind of support they declare to need is 

primarily about ideas to implement, or further information and training, but not about connecting with 

groups of people. Lastly, the data concerning the learners’ confidence in their ability to affect climate 

change show that more than a half of them do not think, or is not sure, they can have an effective 

impact on climate change.  

 

National Report: Part 2 – Educators  

 

Demographics 

The number of Italian educators who responded to the survey was 15, and they came from different 

schools and educational centres of Vicenza territory. Concerning the educational profession of the 

respondents, the majority of them (60%) were educators working in formal education, approximately 

one quarter of them (26.6%) was made of VET educators, and the remaining 13.4% were non-formal 

educators. 

A look on the subjects taught by the educators results in a very differentiated panorama. A 20% of 

them are soft skills educators, and another 20% are violin teachers. The rest of the ensemble is 

composed of French, English, Italian and history, Mathematics and science, Literature, Human 

sciences, Music, Sexual education, Psychology of labour, and Special needs teachers.  

Considering gender, the 80% of the educators defined themselves as female, and the 20% as male.  

Looking at the location, the 80% of the respondents came from an urban context, and the remaining 

20% from a rural one.  

Section 1: #Me – What does climate change mean to Italian educators? 
 

The first section of the educators’ survey, as the learners’ one, was composed of eight questions 

investigating perceptions, knowledge, and opinions of the participants about climate change and the 

current climate trends.  

For the totality of educators (100%), climate change represents “Something that is happening that 

needs urgent action”. A vast majority of them defines it as well as “Warming of the earth – melting of 
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ice caps” (86.7%), followed by an 80% who believe it is something that politicians should take care of. 

Moreover, a 26.7% of educators sees climate change as somehow related to “Greta Thunberg”, and 

the 13.3% of them thinks it is “Something to do with science”.  None of the respondents selected the 

options “Something that is happening in a different part of the world”, “Something I do not really care 

about”, and “I have no idea what it is really”. 

The following question investigated the educators’ concern about climate change. The result was that 

the 86.7% of them stated to be very worried about the topic, and the remaining 13.3% indicated the 

option “Not sure, I do not feel like I know enough”.  

Similarly, when asked if they perceive that climate change produces an effect on them, the 86.7% of 

the participants affirmed to feel affected by it, whereas a 13.3% was not sure, and had never thought 

about it. From a broader point of view, the actors and subjects mostly affected by climate change 

according to educators are “The world” (100%), “Me” and “My country” (60%), “Europe” and “My 

community” (46.7%).  

The possible ways to access climate change information are numerous. From the survey, it was possible 

to discover that the two most used means of information are media, referring mainly to TV news 

(86.7%), and social medias (73.3%). The information coming from education/school and the workplace 

are indicated respectively by a 33.3% and 26.7% of the respondents. A 20% of the educators declares 

to access information through their friends, a 13.4% through press and newspapers, and the rest 

selected other options such as “Family” (6.7%) and “Public documents” (6.7%). 

Another question that was asked concerned the awareness of the Sustainable Development Goals of 

the United Nations. Most of the educators (86.7%) affirmed to know them, one respondent (6.7%) 

declared to be unaware, and another one to be not sure about it (6.7%). The six respondents to the 

next query stated that the SDGs they care about most are: (1) SDG 1 – 1 responses; (2) SDG 2 – 1; (3) 

SDG3 – 1; (4) SDG 4 – 2; (5) SDG 5 – 0; (6) SDG 6 – 0; (7) SDG 7 – 1; (8) SDG 8 – 1; (9) SDG 9 – 0; (10) 

SDG 10 – 0; (11) SDG 11 – 0; (12) SDG 12 – 1; (13) SDG 13 – 2; (14) SDG 14 – 1; (15) SDG 15 – 0; (16) 

SDG 16 – 0; (17) SDG 17 – 0. From this answers, the educators’ concern seems higher about Quality 

education (n.4) and Climate action (n.13). 

The final question of this section was: “Regarding taking action on Climate Change, what do you think 

is the most important thing to consider? (Please choose your top 3)”. Two alternatives were equally 

selected by educators (71.4%), and were “Transport options we take (i.e. car, bus, train, airplane)” and 

“If we recycle or not”. In the second place, the 50% of participants chose the options concerning the 

type of food we eat, the origin of food, and the use of plastic. Lastly, a 35.7% of educators indicated 

microplastics as a central issue, and a 7.1% “Where we buy our clothes”.  

Section 2: #Us – With whom do Italian educators speak to about Climate Change? 
 

The eight queries composing the second section of the educators’ survey dealt not only with the 

relationship between climate change and communities, but also between climate change and 

educational institutions. Indeed, educators were asked about the presence of this topic into the 

scholastic curricula and the possible steps to take in order to enhance its involvement in school 

programmes, or every-day lessons.  

The starting question was “Do you talk to other people about Climate Change?”, and the response 

showed that a 33.3% of educators answered positively, and a 66.7% of them said “Sometimes - it is 

something I talk about from time to time”.  Afterwards, the participants were asked who they talk 

about climate change with, and the options they selected the most were “Friends” (93.3%), “Family” 
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(73.3%) and “Students” (66.7%). Slightly less than a half of them (46.7%) indicated “Colleagues” as 

interlocutors, and the alternatives “Community groups” and “Political groups” were chosen by the 

26.7% and 6.7% respectively.  

Proceeding, the educators’ perception on the climate change issues that affect their communities the 

most reveals that “Pollution” seems to be the central one (53.3%), followed by “Extreme weather 

patterns” (33.3%). Two educators respectively indicated “Flooding” (6.7%) and “Drought” (6.7%), and 

the remaining alternatives (Desertification, Extinction, Other) were not selected. According to the 

feedback, educators would feel most comfortable acting on climate change with community groups 

(60%), their families (46.7%), their friends (40%), colleagues (40%) and political parties (40%).  

Changing the topic to teaching, the answers to the question: “Currently, do you include lessons on 

Climate Change with your students/groups?” were “No I do not” for the 46.7% of educators, “Yes I do” 

for the 26.7%, and the same percentage indicated “Sometimes”. Furthermore, when asked if they feel 

comfortable including lessons on climate change, the responses were positive for a 40% of educators, 

negative for a 33.5%, and uncertain for the remaining 26.7%. 

Another core question that composed the survey concerned the requirements that educators would 

need to be able to include the topic of climate change in their teaching activity. This was an open 

question, and the answers given by the respondent were: (a) “Awareness and reliable data”; (b) 

“Detailed training”; (c) “Lifelong learning”; (d) “Information and training”; (e) “Information from 

verified sources”; (f) “Follow a short but high-quality course”; (g) “To keep updated and understand 

differences between past and present”; (h) “Empathy and sensitivity”; (i) “A “green soul””. As it is 

evident, a need for training and information emerged clearly from educators’ answers.  

Next, the educators were asked to indicate which challenges they face in including climate change in 

their teaching. Between the different alternatives, half of them (50%) selected as an option “Lack of 

information/understanding”, a 28.6% chose “Lack of support from your educational institution”, and 

three educators (7.1% each) divided between “Lack of interest from the students”, “Difficulties in 

changing habits”, and “Lack of a common, clear and continuous project”.  

Section 3: #Now – What can educators do now to combat climate change? 
 

The third section of the survey focused on the educators’ opinion about topics of interest related to 

climate change, the possible actions to take to affect the climate crisis, and the means through which 

include climate themes in their teaching activity. This section was composed of five questions.  

To begin, the first query investigated which are the educators’ topics of interest regarding climate 

change. They could select three options. More than a half of them (57.1%) is interested in pollution 

(e.g. air, soil, water, noise, etc.), and half of them (50%) in food production. The Sustainable 

Development Goals interest the 42.9% of the respondents, followed by deforestation, renewable 

energy, and climate change in general, which all count for a 35.7%. Lastly, biodiversity interests the 

28.6% of the educators and the topics of fast fashion, water security, and “How to embed climate 

change to my classes” the 14.3%.  

Another question was then asked, and it concerned the ways in which educators would like to learn 

about climate change topics. The query was: “From a lifelong learning perspective, what ways would 

help you learn more about climate change and sustainability?”, and the two options chosen by the 

majority of the participants (80%) were “Training events” and “Actively getting involved in a project - 

learning from doing”. Subsequently, the 33.3% of educators indicated the experience of a study visit 

to climate change groups, and the percentage of 26.7% characterised both “Watching 
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documentaries/podcasts on climate change” and “Meeting with like other educators to learn from 

them”. After, the educators were expected to indicate their preferences on how to incorporate climate 

change topics into their teaching. The 33.3% of them stated to prefer study visits for the classes, the 

options “A once-off class” and “As a core component of a class” were chosen by the 26.7% of 

respondents, and, finally, a 6.7% ticked “As homework/self-directed learning for students”. 

The educators seemed very divided upon the type of support they would need to act against climate 

change. In fact, a 26.7% declared to need some training material for educators, the options “Training 

material for young people”, “Practical ideas to implement”, and “A group to connect with” were chosen 

by a 20% of them, and another 13.3% would need further information.   

Concerning their ability to produce an impact on climate change, the majority of educators (66.7%) 

was confident about it, whereas the 33.3% of them affirmed to be not sure about it. Then, when asked 

about how they could contribute to change in an open question, the educators gave these different 

answers: (a) “Acting and offering my model”; (b) “By committing myself daily to individual actions that 

can improve the current situation”; (c) “By acting ethically towards the environment on a daily basis”; 

(d) “By spreading the importance of having a sustainable lifestyle”; (e) “With targeted daily actions and 

by setting a good example even if, as I do not trust the majority of the population, I believe there should 

be regulations from above”; (f) “By offering targeted training”; (g) “By being constantly informed”; (h) 

“Through daily actions and education”; (i) “By setting an appropriate lifestyle and teaching it on to my 

pupils”; (j) “By giving a good example and raising awareness”; (k) “Using fewer fossil fuels”.  

Finally, one obstacle to the actions to contrast climate change that was highlighted by an educator was 

the absence of political interest and coordination both at the local and at the national level.   

 

Summary of findings from Educators Survey 
 

The first section of the survey reveals that all Italian educators believe climate change is an urgent 

issue that affects the entire world and needs to be tackled, and for most of them also something that 

politicians should take care of. In addition, there is a shared opinion about warming of the earth and 

melting of ice caps being two of the worst and most worrying representations of climate change 

consequences. Close to the totality of educators is highly concerned about climate change and feels 

affected by it.  

Surprisingly, apart from TV news (86.7%) as a source of information, a considerable percentage of the 

educators uses social medias to keep updated about climate topics (73.3%), similarly to learners. 

Changing the argument, the educators showed to be knowledgeable about the SDGs of the United 

Nations (86.7%), and the ones they affirm to care about the most are Quality education (n.4) and 

Climate action (n.13).  

Moreover, according to Italian educators, the two issues on which action is mostly needed are 

transports and recycling, followed by the topics related to food and plastics, which were selected by a 

half of the respondents.   

From the second section of the survey, it appears that climate change is a topic spoken on a regular 

basis only by a minority of educators, since most of them affirm to talk about it sometimes. Similarly 

to learners, educators mainly speak about climate change with their friends and families, but, 

differently, in the third place they indicate their own students (66.7%).  
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The two phenomena which affect Italian educators’ communities the most are pollution and extreme 

weather patterns, as stated by the learners as well. Regarding the actions to be taken, the respondents 

seemed inclined to a collective type of action, since more than a half of them would prefer to act with 

community groups (and, just after that, with their families, friends, colleagues, and political parties).  

Considering their teaching activity, even if more than a half of educators (53.4%) includes the topic of 

climate change in their lessons, only the 40% of them affirms to feel comfortable doing it. According 

to their feedback, the requirements they would need to do it properly would be specific training on 

climate change topics and reliable information sources. Consistently with these statements, the 

challenges to overcome to include climate change in teaching are lack of information and lack of 

support from educational institutions.  

The last section was meant to investigate, primarily, Italian educators’ ideas on how to incorporate 

climate change in their teaching. First of all, the topics in which they declare to be more interested are 

pollution (e.g. air, soil, water, noise, etc.), food production, and the Sustainable Development Goals. 

The ways through which they would like to learn about them are mostly training events and learning-

by-doing (that is, active involvement into a project). Furthermore, after learning about these topics, 

the educators would incorporate them in their teaching through activities such as study visits for the 

classes and once-off classes, but also by making them core components of a class.  

In the second place, this final section focused on actions to take in order to affect the climate crisis. 

Even though the majority of the respondents seemed confident about their ability to have an impact 

on climate change, they did not show to have a common idea about the type of support they would 

need to contrast climate change as educators. They affirm to need different kinds of support, as for 

instance training material for educators, training material for young people, practical ideas to 

implement, and groups to connect with.  

In a similar way, the contributions to affect climate change which Italian educators feel they could give 

are differentiated, but some of the recurring arguments are acting ethically as individuals, being a 

positive example for students, and studying and disseminating sustainable knowledge.  

 

 


